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ABSTRACT 

The fifth grade instructional unit is part of a field 
tested grade school lev^el career education series, designed to assist 
learners in understanding hov present experiences relate to past and 
future ones. Before the main body of the lessons is described, key 
items are presented: the concepts, the estimated time for delivering 
the lessons, the vocabulary introduced, the resources required, and 
the instructor preparation tasks. Instructional procedures are 
presented in three section^ — an introduction, learners' tasks, and a 
summary. Some supplemental activities are presented, strategy and 
resource profiles provided, and assessment procedures outlined. 
Providing a situation for the learner in which it is socially 
acceptable to rationally and systematically seek to identify his 
potentialities, the lessons utilize activities that deal with the 
first fundamental idea of the unit, recognition of the positive. The 
second major unit concept is actio^^^^elping the learner acquire a 
repeating consistent procedure in which these recognized positive 
aspects can be reflected in his daily^'act ivities. The 8-hour unit, 
suitable for group and individual instruction, deals with the 
affective domain and is not related to any curriculum area. Field 
test teachers found the unit especially useful for minority/poverty 
area students. (HW) 
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studies over the past five years within Arizona show 
parents as the most influential sources of the student's 
occupational and educational choices . Because of parent 
infj^ugjice and the conununity interest in career education, 
it is strongly recommended that the content of this unit 
be reviewed with parent advisory groups. 




CAREER EDUCATIO;i 
RATIOi^ALE 



"Reinforcing the three R's - r-levance through 
career Education" is the refrdin echoing across 
the country today. 



Career Educat 
world of work 
ucation from 
complete prog 
of the world 
in-depth expl 
preparation f 
education sub 
an activity, 
mous terms . 

y 



ion combines the academic world with the 

It must be available at all levels of ed- 
kindergarten through the university. A 
ram of Career Education includes awareness 
of work, broad exploration of occupations, 
oration of selected clusters, and career 
or all learners. This calls for all basic 
jects to incorporate Career Education as 
Education and Career Education are synony- 



GoALS OF Career Education 



I FARNING to live - means promoting the learners aware- 
kess of their ciprbilities and developing their ability to 
deal with leisure time and society in general. 

I FARNING TO LEARN " involves motivating the learners so 
•tha? they wakt tS learn the basic educational subjects. 
This can be done by making the subjects meaningful and by 
relating .them to the real world of work. 

I EARN TO MAKE A LIVING " means preparing learners so 
that they have the capability to support themselves eco- 
nomically and to become productive members of the community, 
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DEVELOPING YOUR POTENTIAL 



This instructional unit, which relates to the Career 
Education outcome, has been field tested in the State of 
Arizona. A report of the field test results is available 
upon request. 

This unit is a suggested procedure. Feel free to adapt it to 

meet the needs of your particular students and sitiiation. 

The following are suggestions made by the field test teachers . 

OVERVIEW: 

1. This unit should be used at the beginning of the, year 
and reinforced all year long. It was especially good 
for minority/poverty area students. 

2. The teachers found the lessons took more time than 
indicated . 

3. It was suggested that the lesson could be best delivered 
every three or four days rather than every day. 

4. Combining some of the individual activities into small 
group activities was a suggestion that would vary the 
approach. 

SPECIFICS: 

Lesson One 

1. It was suggested that more time should be taken 
at the beginning to make sure students are ready 
for the unit in terms of understanding what they 
are to do and to help them build up their self- 
confidence . 

2. The book, Guide to Developing Your Potential , is 
recommended but not required. 

3. The assessment items could be combined into one 
evaluation for the total unit c5i: you might like 
to combine several of them to make up several 
evaluations throughout the unit. . . 

4. The "Happy Times" on page 35 should be saved for 
use in Lesson Two. 
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Lesson Two 

1. Establish time for developing the short-range goals. 

2. The lesson could be split into two sessions — (J.) 
short-range goals and (2) long-range goals. 

3. Rather than using a transparency of "Happy Times 
I Could Have Again" on page 47, have student^ use 
their papers from Lesson One. 

4. A short-range goal is defined under the concepts in 
Lesson Two, page 37. 

Lesson Three 

Allow some time to elapse between Lessons Four and Five - 
or - combine the two. 

Lesson Six 

To lessen the paperwork, you might want to: 

1. Eliminate the transparency "definitions and examples 
of personal strength," page 115. 

'*2. Eliminate the worklheet, "other exeunples of strength 
that people have," page 117. 

3. Combine the above into a discussion. 

Lesion Seven 

1. You may want to read and explain the "understanding 
values — information sheet" on page 137 and have 
the students make a list of things they value. 

Lesson Eight 

1. Review the difference between short-range and 
long-range goals. 
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Overall Purpose 

This instructional xinit will become an integral part of 
a total K-12 career education curriculum. This iinit 
has been developed to afford the instructor maximtim 
flexibility in its utilization. When planning for the 
use of this unit, it will be helpful for the instructor 
to give attention to the following characteristics. 



Concepts > 

The concepts ^ this career education unit are stated ex- 
pectations toward which the instruction/learning effort is 
directed. It is intended that these concepts be implicit 
in the total curriculum and also consistent with the 
accepted maturation patterns of learners. 



Performance Objectives ' ^ 

The performan\3e objectives are derived from the concepts 
and are intended to specify the expected behavior of the 
learners . 



Lessons 

The lessons will help the instructor meet the performance 
objectives and are designed to assist learners in under- 
standing how present experiences relate to past and future 
ones. The lessons are broken down into several parts. 
Before the main body of the lessons are described, key 



items are presented: the concepts, the estimated time 
for delivering the lessons, the vocabulary introduced, 
the resources required, and the instructor preparation 
tasks • 

The instructor procedures are presented in three sections 

INTRODUCTION , This section provides continuity 
within the unit and makes the learners aware of 
what they are to accomplish, how they will 
accomplish it, and why they are studying the 
particular concepts of the lesson. 

TASKS . This section provides a detailed de- 
scription of the content and activities used to 
deliver the specified outcomes. An attempt has 
been made to ensure that the activities are 
learner-oriented, free from irrelevancies, 
interesting, presented in small, sequential stej^s, 
and complete. Each lesson includes tasks which 
allow the learners to practice the desired out- 
come. Sample questions and responses are provided 
along with suggestions to the instructor for 
accomplishing the task. 

SUMMARY . This section provides closure on the 
lesson and, if possible, a culminating activity 
for the learners. It also provides transition 
from one lesson to another. 



Resources / 

Instructional resources (materials, equi^oent, and/or 
persons) are suggested in the lesson. These resources 
have been designed and developed so that an instructor 
may deliver the lessons with minimal preparation time. 
Worksheets are prepared so tliat an instructor need only 
prepare a ditto master. A unit Resource Profile has 
been prepared and is provided in the early part of the 
unit. Materials used in a leason are located at the 
end of that lesson. 



Assessment Procedures 

The purpose of the assessment procedures is to determine 
if the learners need additional assistance in meeting 
the performance objectives. 
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The descriptions and directions to all items, are pre- 
sented along with the lesson description. Assessment 
items are placed directly after the lessons, but before 
any worksheets. This will allow the instructor to use 
the assessment item(s) after each lesson. 
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UNIT OVERVIEW 



Purpose of This Unit 

According to Dr. Herbert Otto^ many of today's leading 
thinkers in the behavioral sciences assert that "the 
average normal individual is functioning at not nore 
than ten percent of his potential."* It is the major 
purpose of the lessons in this unit to teach the student 
some techniques *^ich can help him to use more of his 
potential euid to become more fully functioning. 

By "more fully functioning" it is meant that the individ- 
ual is using more of his abilities and talents; he is 
able to be more productive; better able to have satis- 
fying relationships with other persons? better able to 
lead a life which is rich, full, and satisfying, and in 
which he is a happier, more optimistic and purposeful 
individual . 

The power and effectiveness of this unit liinge simply on 
two major ideas: 

1. RECO GNITION OF THE POSITIVE :. An individiial can 
increase his capability in identifying the positive 
aspects (potentialities) in himself and in others. 
By "Positive aspects" we meem: (a) one's talents, 
strengths or capabilities; (b) his capacity for 
joyful or satisfying experiences, and (c) one's 
motivators, desires and values. 
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otto, Herbert A. , 
vrilshire Book 



Guide to Developing Your Potential , 
CO., Hollywood, calif. (1970) 



♦Since these, and many of the ideas in these lessons are 
new, and may need further elaboration or„ clarification, 
it i6 highly recownended that the above book by Dr. Otto 
be read prior to teaching this unit. 
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2. ACTION : After identifying those things which 
are pbsitive in one's life, an individual can learn 
, goal setting techniques to actualize them. That is, 
one can build upon his talents, and put his sincere 
desires, dreams £gid, personal values into action so 
that his day to day activities reflect those things 
which eur6 most isqportant in his life. 

The first of these two ideas has to do with the fact that 
a person can't function at his optimum abilities if he 
doesn't think much of himself; or if he feels that others 
do not think much of him; or if he does iwt feel he is 
G^f^le of enjoying life or having fun; or if he has never 
systematically e3g>lorfed what his potentialities are; or if 
=B© has never been gi^ri .practice in Identifying strengths 
in others; or in gracefully acknowledging the strengths 
others can see in him. 

Iftifortunately, our culture does not encourage the acknow* 
ledgement of strengths and abilities. Often heard are such 
remarks as ".Awww, I'm not such, a good football playeiP (piano 
player, cook, musixrian, etc.) it was just luck..." or 
"I can't r^nember names as well (work as hard, dance as tiell 
remember as well, write as well, talk as well, dress as well 
etc.) as other people." Very rarely does one hear sameot^ 
honestly acknowledge, "I am a good athlete" or "I am persis- 
tent." The braggart will say these things, but often even 
he isn't certain whether he really believes what tie says. 
TEe teachi^r can^ try the following five minute exercise. 
(Suggested and used by Dr. James HcBolland, Director of 
the Human Potential Project, Kendall. College, Evuiston, 
Illinois). Ask the students to make a list of all their 
weaknesses, bad points, shortccHnings, or things they are 
NOT gd0d at. Then have them make a list of all their 
strenglths , good points , and the things they do well. The 
list oif weaknesses is in most cases many times longer than 
the li|st of strengths and good points. 

There jare many forces in our society which tend to make an 
individual feel inadequate; the apparent superiority, 
glamour, and abilities of characters on television and in 
advertisements; the deprecating or destroying staten^ts 
of parents, adults, teachers, f|»>ends and enemies; failure 
in school,^ failure-^of^tme^T'parents ; prejudicial forces 
against races, nationalities, sex, social status, etc. If 
a child is unable to resolve a problem (such as being 
accepted by classmates, learning to read) which may take 
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months or even years of' attempting to deal with, is it 
so surprising that he feels impatient or inadequate when 
the kids on "Partridge Family" are confronted with a 
problem which is solved or resolved in 28 minutes (includ- 
ing time-out for 12 coranercials) • 

This unit is designed to provide a situation for the learner 
in which it is socially acceptable to rationally and sys- 
tematically seek to identify his potentialities. The lessons 
seek to teach the learner HOW to do this and also to provide 
(at least briefly) r a setting in which it is acceptable to 
acknowledge the positive aspects both in one^s self and of 
others. The lessons "Recalling Happy Times," "Achievement- 
Success Recall," "Personal Value Clarification," "Own (and 
other) Strength Iden t if ication " all deal with the first 
fundamental idea of this unit, "Recognition of the Positive," 

The second major idea and theoretical assua^tion of this 
unit is expressed by the word "action • " The purpose in the 
first of the two ideas is to help the learner identify WHAT 
he wants to do with his time and his life. The purpose of 
this second, idea is to help the learner acquire a repeating , 
consistent procedure by which those positive aspects which 
he has identified in himself can be reflected in his daily 
activities. 

The KEY to the value of goal- setting as proposed in this 
iinit"Is that the learner set goals often enough and realis- 
tically enough that he learns the power and influence they 
can have on his life. The trouble with «ost goals (or res- 
olutions) is that they may not* be realistic, 6r may be soon 
forgotten. These goals may require an unrealistically 
large ^change in behavior, or may not be scmething the person 
really wants, and the person never succeeds in achieving 
the goal and stops. Take New Year's Resolutions for exaa^le. 
These are usually set once a year, and people seldcm succeed 
at them. If they are lucky, the resolution may last until 
February , then the person gives up on it, and doesn't try 
to change himself until one year later. What we are suggest- 
ing is a pattern in which short range ^oals are set regularly, 
and are set in relationship to longer range goals which are 
periodically reviewed and adjusted. 



Intended Use Of This Unit 

This unit was developed by persons experienced in methods 
of developing human potential and in classroom instruction, 
and reviewed by curriculum personnel not associated with its 
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developmental effort. 



GRADE PLACEMENT 

fhis unit has been %ra:itten to be priinarily used at the fifth 
grade level. 



SUB JECT AREA 

All of the lessons in the unit deal with the affective do- 
■ain and are NOT related particularly to any area of the 
curriculum. 



DURATIOii 

The lessons within the unit have been written to provide 
a total of eight hours instructional tine. 



GROUPING 

The unit lends itself to varied types of grouping. 



Preparimg To Teach This Unit 

TWO Unit Profiles i^ch follow this section have been pre- 
pared to give you an overview of the tine, content, and 
resources required for delivery of each lesson in this unit. 
These profiles provide a synopsis %«hich will assist you in 
gaining a general understanding of the entire unit. 



SPECIAL CONSIDERATIONS 

Leigson One - It is a fairly new and unusual idea that the, 
stwj^ of his "happy tiiaes" or peak experiences can help a 
person bec^oe more active, productive, or to understand himr 
self better and begin to identify his potentialities. The 
procedure used in this lesson is bas^ on successful methods 
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usfed by Otto'' and by McHolland. 

••Happy times" is meant to be similar to Abraham Maslow's 
concept of "peak experience about which he said: 

"The word peak experience is a generalization 
for the happiest moments of life^ for experiences 
of ecstasy, rapture, bliss or the greatest joy."^ 

Both Otto's and McHolland 's methods of peak experience- 
recall are based on this concept of Maslow's. 



••Moments of joy give us new energy and vitality - 
the energy and vitality needed to actualize our 
possibilities. It is crystal clear that our great- 
est moments of joy bring us a heightened sense of 
well-being, the feeling that we are glad to be 

- alive and that we would like to share this abun- 
dance with our fellow man. It is in this spirit 
that the attainment of joy helps us to unfold 
our potential. •• 5 

And McHolland adds: 

••Implicit in this entire method (of recalling peak 
experiences) is that peak experiences can and 
need to be studied for self-awareness of poten- 
tial and strength^. 



^Otto, Herbert A. Group Methods to Actualize Human Potential , 
p. 255. The Holistic Press, 160 South Robertson Blvd., 
Beverly Hills, CA 90211 (1973) 

^McHolland, James. Hximan Potential Seminar, Lea der's Manual, 
p. 22. Human Potential Project:, Kendall College, Evanston, 
111. (1970) 

*Maslow, A.H., "Fusion of Facts and Values,- Americaii 
Journal of Psychoanalysis , ch 23:117-31, 1963. 

5 

Otto, loc cit. p. 255. 



Otto says: 




McHolland, loc cit. 
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Both Otto and McHolland indicatfe that the recalling and 
sharing of peak experiences is itself a pleasant experi- 
ence and that persons often want^to continue with peak 
experience recall for a long period of time. For this 
reason, it is better that a minimum of time be spent on 
the introduction of the purpose of the unit and the 
definition of the term '•potentialities." This will 
leave more time for the major objective of the lesson. 
Which is the recalling of "happy times." 

There are two purposes in beginning these lessons with 
the "Happy Times" method: 

1. The "Happy Times" method provides a pleascint 
and HK^tivating experience to introduce the 
unit. 

2. The learners generate a list of pleasant ex- 
periences, some of which can be used as 
nK)tivating activities for goal setting, which r 
is introduced in the next lesson.* This sequence 
is important to the success of these lessons. 

Since many of the ideas in these lessons are new, and 
may need further elaboration or clarification, and the 
success of these lessons depends to a great extent on the 
attitude and preparation, of the instructor, it is highly 
recommended that the following book by Dr. Otto be read 
prior to teaching these lessons: 

Guide to Developing Your Potential by Herbert A. 
Otto, Wxlshxre Book Co. Hallywood, Calif. (1970). 

Lesson Two - An unwritten objective of this Unit is that 
the learners will continue to set goals for themselves 
after completing the instruction. The instructor should 
NOT be critical of the learner's early efforts at goal 
writing, but should encourage emd praise ANY goals written 
at first. 

Lesson Three Beginning with Lessoa 3, each time the class 
meets for a lesson the learners will begin by filling out 
a "Goal Follow-Up Form" which tells whether or not they 
reached the goal(s) they set in the previous lesson. As 
the learner reports on a goal which he has NOT achieved, 
he does NOT explain why he failed to achieve the goal, but 
rather, what he did instead . Doing this serves to prevent 
possible embarrassment to the learner and also helps him 
to learn more about his own actions. 
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As with all activities in these lessons, goal setting 
should be a pleasant experience for the learners. A 
learner who would rather not talk about his goals should 
not be forced to do so. In respecting the learners' 
feelings and praising wherever possible , it is hoped 
that the learners will continue to set goals for them- 
selves after completing the instruction. 

Lesson Four - Since the learners are often talking about 
themselves in these lessons auid occasions might arise 
which possibly could involve items of a personal nature, 
the privacy of the learners should definitely be respected. 
For this reason, the learners are told the following rule: 

RULE: Anyone who does not want to talk about his 
successes or participate in any of the other activi- 
ties such as goal reporting or follow-up, has the 
right to say ''I Pass." By doing this, the learner 
is given the right at any time to not have to 
answer or take part in any activity. 

If the learners know that at any time they say "I Pass" 
the attention will be focused on another person, they are 
much more likely to participate in activities. It is 
particularly important that you respect this right of the 
learners so that these activities are a pleasant experi- 
ence that they will want to corftii\ue after the instruction 
ends. " \ 

\^ 

Lesson Five - Prior to this^ lesson, comttile a list with 
each learner's name and at least one strength that you , 
can see that each learner has . This will help you be 
better able to encourage learners who do hot feel they 
have any strengths at all. 

Lesson Six - It will be especially helpful if you can add 
to the lists of strengths you began in preparation to 
Lesson 5. This will help as you work with ' learners m 
compiling strengths that they see in other learners. 

Lesson Seven - Fill out the worksheet "Values Clarificci- 
tion" so that you can share your results with the learners. 

Less on Eight - Write down one or more personal long-range 
goals you plan to accomplish. Also write the short-range 
goals that you believe that you will need to achieve in 
order to reach the long-range goal. Share these goals 
with the learners. 
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Unit Content/Strategy Profile 



Lesson 


Time 


Content 


X n 8 VJ» U w b X v/Il cl X 

Strategies 


1 


60 
min. 


Learners recall and 
write down several 
happy and fun ex- 
periences they have 
had. 


Questioning 
Discussion 
Self-Directed 
Activity 


2 


60 
min. 


Learners will learn 
the meaning of the 
terms "goal" and 
"goal setting*" 
They will set a 
short-range goal to 
be accomplished by 
the next lesson* 


Discussion 
Questioning 
Self-Directed 
Activity 


3 


60 
min. 


The learners will 
report to the class 
whether or not they 
were successful in 
their goal setting 
and will prepare a 
Personal Growth Log-- 
book m 


Discussion 
Self-Directed 
Activity 


4 


60 
min. 


The learners will 
report on goals 
they have set and 
will list several 
successes / achieve- 
ments and satisfying 
experiences in their 
lives* 


Discussion 
Self-Directed 
Activity 


5 


60 
mm* 


The learners will 

.in^ the previous 
lesson, will list 
strengths they see 
in themselves and 
will set a new goal 
to be ach^' /ed by 
the following lesson 


Class discussion 
fiel f — Di rected 
Activity 

• 
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Unit Content/Strategy Profile 



Lasson 


Time 


Content 


Instructional 

Strategies 


6 


60 
min. 


Learners identify 
and list styrengths 
they can spe in 
themselves and in 
others. 


Class discussion 
Self-Directed 
Activity 


7 


60 
min. 


Learners report on 
goals set in the 
previous lesson, 
learn the meaning 
of the term "values", 
complete values 
clarification work- 
sheet, and list 
their- top values. 


Class discussion 
Self-Directed 
Activity 


8 


60 
min. 

1 


Learners will state 
short-range goals 
in order to achieve 
their long-range 
goals . 


Class discussion 
Self-Directed 
Activity 
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Unit Resource Profile 



Lesson 


Within Unit 


Tq Be Acquired 
By Instructor 


1 


Worksheet : 


Overhead projector 




Happy Times 








Marker 




Tran*2parency masters: 






i. Knowing 






2. Your Potential- 






i ties 






Assessment item: 






Product Assessment 


- 




Form 




2 


Transparency masters: 


Overhead projector 




1 , Happy Times I 






Could Have Again 


Marker 




2. Understanding 






Goals 






3^ Short-'Range Goal 






Setting 






Sample transparency 






master: 






Short^Range Goal 






Setting 






Worksheet: 






Short-^Range Goal 






Setting 






Assessment item: 






Product Assessment 






Form 
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Unit Resource Profile 



Lesson 


Within Jnit 


To Be Acquired 
oy xnsvxucuor 


3 . 


Transparency masters: 


Overhead projector 




!• Advantages of 






Goal Setting 


narKer 




• GOcLl FOllOW^Up 






Form 


Lined Writing paper 


Worksheets : 


L»onsurucuion paper 




I. Goal FollowUp 






Fo rm 


Crayons or markers 




2. Goal Setting and 






Fo 1 low^ Up Form 


inx^ee nox6 papcx^ puncfi 




Information sheet: 






Advantages of Goal 






Setting 






Assessment item: 






Produc t As s essment 






Form 




4 


Transparency master: 


Overhead projector 




Success and 






Achievement 


Marker 




Worksheet: 


Three-hole paper punch 




Success 'Achievement 








Personal Growth Log-- 




Assessment item 


book 




Product Assessment 






Fo rm 




5 


Transparency masters: 






!• Personal Strengths 






2. Purposes of 






Strength Identifi - 






ca tion 






3. Rule of the 




1 


Posi tive 
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Unit Resource Profile 





Within unit 


To Be Acquired 
oy ins^ruc^or 


5 

-J 


Wnirlcshppi" • 


trGi,s\jiicL± \j row z.n uog 


Continued 


Own-^Strength Identifi- 


book \ 




cation 


(Developed by 










A C COG CTflOn ^ 1 ^ OTfl * 






Product Assessment 






Form 


Overhead projector 






net river 






1 nx c6 Xlux 6 papsr 






puncn 


D 


iz^cinspcix 6ncy mcis u6xs s 


uvernecLQ projecuor 




rije Purpose of Know" 






ing our Own S trengths 


narKer 




Defi nitions and Exam- 


Personal Growth Log-- 




ples of Personal 


book 




s trengtns 








lllxcc nUXc pcxpcx pulldl 










Strengths The t People 


Prepared list of 




Have 


learners ' strengths 






rrom ijesson o 




The Purpose of Looking 






for Strengths in 






Others 






Worksheets : 






other Examples of 






Strengths Tha t People 






Have 






Others Tell my 






Strengths 






Others ' Strengths 
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Unit Resource Profile 



Lesson 


Within Unit 


To Be Acquired 
By Instructor 


6 


Information sheets : 




Continued 


Defini tions eind Ex&m^ 






pi es of Personal 






Strengths 






Assessment item: 


/ 




Product Assessment 






Form 


C) 


7 


Transparency masters: 


Overhead projector 




I . understanding 






Values 


Marker 




2m Examples of 






values 


Three-hole paper punch 




xntormacion sneec: 


Personal Growth Log- 




Understanding Values 


book 






(developed by the 




Worksheet: 


learners in previous 




Values Clarification 


xessons ; 




Assessment item: 






Product Assessment 






Fo rm 




8 • 


Transparency masters: 


Overhead projector 




1 • understanding 






Long-Range Goals 


Marker 




2, Examples of Long- 






Range Goals 


Three-hole paper punch 




3. Long-Range or 






Short-Range? 


Personal Growth Log- 






book 




Worksheet: 






Long-Range Goal 






Setting 






Assessment item: 






Product Assessment 






Item 
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INSTRUCTIONAL SEQUENCE 



RECALLING HAPPY TIMES 



Lesson One 



Concepts ! 

AXl people have undiscovered or little-used talents which 
they ca^ find out about and learn to use. 

There aire several ways that a person can learn what his 
talents are. 

One way a person can begin to learn about himself and get 
ideas about his talents is by recalling and writing down 
pleasant and happy experiences in his past. 




Performance Objective 

The learner will recall and write down several 
experiences which for him were happy, fan, and 
pleasant. 



Lesson Time 

60 minutes 

New Vocabulary 

Potentialities - the talents and abilities. which one 

has but has not discovered or used 
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Prerequisite Knowledge 

Understanding of the words talent and ability 

■ I 

Resources Required 

POUND WITHIN LESSON ACQUIRED BY INSTRUCTOR 



Worksheet: 


Overhead ^ojector 


Sappy Times 






Marker 


Transparency Masters: 




1. Knowing 




2. Your Potentialities 




Assessment item: 




Product Assessment 




Form 





Instructor Preparation Tasks 

r 

Prepare the following overhead transparencies: 

1. Knowing 

2. Your Potentialities 

Duplicate the Product Assessment Form for xnstructor*s 
use. , ^ 

Duplicate one copy of the worksheet Happy Times for each 
learner • 

Acquire an overhead projector and a marker for use wit-h 
the transparencies. 



Instructional Procedures 

INTRODUCTION 

It is the major purpose of these lessons to teach the learners 
some techniques which can help them to identify their poten- 
tialities. In addition to learning^ more about himself and 



igv more 
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getting some indications of his potentialities, the learner 
is helped to begin to take action (set goals) that will help 
him to develop them. 

Begin the lesson by asking the learners if there are some 
things they would like to do better such as: 

1. Be £ible to run faster 

2. Have more friends 

3. Get along with his family better 

4. Learn to play a musical instrument 

5. Get better grades in school 

Ask the learners to tell you some things they would like to 
have. 



Possible RespoDses: 



1. Build a race car 

2. Have more friends 

3. Be on the baseball team ■ 

4. Save more mOney 

5. Be stronger 

6. Play the piano 

Show the transparency Knowing, and introduce the purpose of 
these lessons by telling the learners that this lesson and 
the ones that follow will help them learn to do more of the 
things they want to with their life. Explain that they will 
be learning some things about themselves, such as what they 
like to do and what they are good at doing. Explaxn that 
people who are doing things that they like doing and are good 
at doing are usually happier and respected more by others. 
Tell then that in these lessons they will be writing down 
some happy times they have had, things they are good at doing, 
and things that are important to them (their values) . Tell 
the learners that they will also learning ways to start 
doing more of the things they wan'- to do (by setting goals) . 

Show the upper portion of the transparency your Potentialities 
on the screen to show only the definitions. Define the term 
potentialities as a person's talents and abilities which he 
has but has not discovered or used. Read to the learners the 
following example of Douglas: 

Douglas did not think he was good at music. He did 



want to play the guitar r though, and decided to get 
a man to teach him. Now Douglas can play some tunes 
on the guitar, and his friends like to hear him play. 
Douglas had the potentiality of becocdng a good 
guitar player, but he didn't discover it until he got 
soTOone to teach him how to develop this talent. 

Explain that everybody can discover things about themselves 
that they can learn to do well. These undiscovered "things" 
are their potentialities. 

Show the list of examples of potentialities on the transpar- 
ency. .Ask the learners to tell you sc»iie other exaaqples of 
petentialities. As they do so, list the responses on the 
tr anspar ency . 

Possible Responses: 

To pla^ the guitar, play music, or sing 

2. To grow things, to grow a garden, or work in a 
nursery 

3. To draw pictures 
4* To sew clothes 

5. To make things attractive^ to clean, straighten, 
arrange 

6. To be friendly, to get along with people, friends, 
and family 

Tell the leatrners that today they will begin to learn scnne 
things ajx>ut themselves by filling out a Bappy Times worksheet. 



TASKS 

Tell the learners the rules for filling out the sheet as 
follows: 

Rule 1 Have the learners write down as many happy, 

pleasant, and fun experiences as they can think 
of, such as riding their bicycle in the park, 
ice-skating, playing with their friends, etc. 

Determine if the learners understand Rule 1. Ask th^i to 
tell you sodie of their happy times. 
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Possible Responses : 



1. Visiting my grandfather * s farm 

2. Playing baseball 

3. Sewing doll clothes 

Rule 2 If the experience is one which they could 
arrange to have happen again, they should 
put a "yes" in the right hand column of the 
worksheet, and if the experience is one that 
they could NOT arrange to have happen again, 
they should put a "no" in the right hand 
column. 

Tell the learners that if they answer "yes," they might be able 
to have the experience happen again, this means that maybe they 
can PLAN to do this thing again. Explain that we are not help-- 
less in arranging what we do so that we can have these special 
experiences again- Tell them that happy experiences are not 
just good luck or a lucky situation that we must just wait to 
happen by chance. Explain that because man can think, he can 
plan his actions and can learn to do more things that he wants 
to with his life. 

Determine if the learners understand the second rule by asking 
them what the "yes" and "no" stand for in the last column of 
the worksheet. 



Possible Responses : 

1. If wri put down yes, then maybe we can plan to do the 
happy time again ^ 

2. If we put down no, then this was something that can 
never happen again. 

some learners may feel an experience is something that^ could 
happen again but that they do not have any choice in whether 
or not it will happen again. Explain that this may be true 
but that in the next lesson they will be learning to set 
goals, which will help them do many more things than i£ tney 
do not set goals. 

Rule 3 The learners may write down any experience 

which was happy or pleasant for them, rather 

than what they think the teacher wants as a 
"right" answer. This means that the learner 
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should write dovm what is important to 
him and not what he thinks the instruc- 
tor wants. 

Hand out the Happy Times worksheet, and tell the learners to 
complete them as explained. Tell them that you will be col- 
lectincf their sheets so that you can save theasi for a scrap- 
book they will be making. 

As the learners are filling out their worksheets, talk with 
and encourage any learner who may have a difficult time 
recalling and writxng down happy experiences. Tell the learn- 
er who is having difficulty that he does not have to %irite 
dawn the very happiest experiences possible, but just those 
that he can remember. As the teacher, it is important that 
you be positive and supportive of any experiences which the 
learner thinks of at first, because if you do, he will be much 
more likely to remember and write down more experiences as the 
lessons proceed. 

When roost of the learners have finsihed listing their exper- 
iences, ask?^or volunteers to share one of their "Happy Times" 
experiences with the class. Tell the learners that they can 
add to their own list if hearing others experiences remind 
them of one of their own that they had forgotten to write 
down. 

Spend as long on this sharing of experiences as se^ns appro- 
priate in terms of learner interest or allowable time. 



SUMMARY 

Tell the learners that b^ writing down their happy experiences, 
they have seen one way that they can begin to learn more about 
themselves. They have begvin to learn about the types of 
things they like to do. Also, if they have had happy times 
before, often they can arrange to do these things again. 

Ask the learners to tell you a happy time that they think they 
can arrange to have again. 

Possible Responses : 

1. J can visit mg grandfather' s farm again. 

2. J enjoyed waxing the car and can do this ag&in. 

3. I can sew more dresses. 

4. J can practice bard and try to get on the baseball 
team. 

31 
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ksk the learners if they can tell what things they like to do 
by looking at their list. 

Possible Responses : 

1. -J like athletics . 

2. I like to make things with my hands, 

3. I like to be outdoors. 

4. I like to be/with people. 

5. J like to w^rk at my father's business. 

/ 

Collect the worksheets, making certain each contains the name 
of the 16arner. Tell the learners if they think of other 
happy experiences, they will be able to add them to their 
list. 

TeM the learners that in the next lesson they will be learn- 
ing how to set goals which will help them to do more of the 
things they want to do and to use more of their potentialities. 



Assessment Procedures 



DESCRIPTION 

The Happy Times worksheet completed by the learners during 
the lesson will assess achievement of the objective. A 
Product Ass&ssment Form is included in the lesson. 



DIRECTIONS 

Check the Happy Times sheets to see that the learner has 
written down several experiences which could be considered 
happy, fun, or pleasant. Make any comments on the Product 
Assessment Form if it appears that a learner has not writ- 
ten positive experiences and perhaps needs further help or 
encouragement. 



KEY 

Instructor's satisfaction 
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Date 



Lesson 1 

ASSESSMENT HEM 

PRODUCT ASSESSMENT FORM 



POSITIVE EXPERIENCE RECALL 

Check to see that the leeirner has written down several 
experiences which could be considered happy, fun, or 
pleasant . 



NAME 


CHECK HERE 
IF POSITIVE 
EXPERIENCES 
ARE LISTED 


COMMENTS 
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Lesson 1 

YOUR POTENTIALITIES 

your potentialities are the talents and abilities which 
you have but have not discovered or used 

Some Of Your Potentialities May Be: 

To BE artistic: TO PAINT^ DRAW^ OR CARVE 

To BE ATHLETIC: TO PLAY SPORTS, ICE-SKATE. RIDE YOUR BIKE 

To HAVE IDEAS 

To BUILD THINGS 

To WO^K OR HELP OTHER PEOPLE 

To WRITE STORIES 

To READ AND LEARN 

To PLAY. HAVE FUN. HAVE FRIENDS 

WHAT ARE SOME OTHERS YOU CAN THINK OF?? 
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Lesson 1 

KNOWING 

Knowing what you like to do 

Knowing what you can become good at doing 

Knowing the things that you think are important 

... Can help you to be hap'pier and liked better by" others 
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HAPPY TIMES 



Name_ 
Date 



Lesson 1 







WHAT HAPPENED AND WHAT I DID DURING MY HAPPY EXPERIENCE 


COULD I I 

AGA] 

YES 


DO THIS 
CN? 

NO 








1. 






2. 






3. 






4. 






5. 






6. 






7. 






8. . - 






9. 






10. 






11. 






12. 






13. 






14.' 






15. 






16. 






17. 






18. 






19. 






20. 
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SHORT-RANGE GOAL SETTING 



Lesson Two 



Concepts 

Goal setting can help a person arrange his life in 
order to have more "Happy Times," 

A short-range goal is something you want to accomplish 
in the very near future. 

A short-range goal should show: 

1, What you will do 

2, How well you will do it or how many 
or how much you will do 

3, When you will be finished 



Performance. Objective 

The learner will write a personal goal 
which descrdbes a specific observable , 
measurabl e action to be performed by 
a definite time (date should be given) ^ 



Lesson Time 

60 minutes 

New Vocabulary 

Goal - something that one wants to do, to have, 
or to be 
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Resources Required 

FOUND WITHIN LESSON ACQUIRED BY INSTRUCTOR 



Transparency masters; 
2 , Happy Times I 

Could Have Ag^in 

2. Understanding 
Goals 

3. Short^Range Goal 
Setting ^ 

Seunple transparency 
master: 

Short^T^ange Coal 

Setting 

Worksheet : 

Short'^Range Goal 
Setting 

Assessment item: 

Product Assessment 
Form 



Overhead projector 
Marker 



INSTRUCTOR Preparation Tasks 

Using the worksheet Short-^RangeGoal Setting, write 
down one or more goals to be acbosmplished by you 
and to be shared with the learners 




Prepare the following transparencies: 

1. Happy Times I Could Have Again ) 

2. Understanding Goals —-^ 
J. Short'Range Goal Setting 

: 4. Sample > Short^-Range Goal Sot zing 

Duplicate a copy of tho worksheet Short-Range Goal 
Setting for each learner. 

Duplicate the Product Assessment Form for instructor' 
use. 

Acquire an overhead projector and a marker for use 
with the transparencies. 
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Instructional Procedures 



INTRODUCTION 

In the previous lesson the learners listed some pleasant and 
happy experiences from their past. The reason for this was 
for the learners to begin to learn about themselves and get 
ideas about their potentialities. This list of "Happy Tiroes'' 
also was meant to possibly give the learners ideas for moti- 
vating activities for goal setting, which is introduced in 
this lesson. 

The purpose of this lesson is to teach the learners the tech- 
nique of short-range goal setting. They will be encouraged 
to set goals which they will have a high probability of 
success in achieving. The purpose for this is to make goal- 
sitting a pleasant and rewarding experience which they will 
make a regular, repeating pattern in their lives . 

Show the transparency Happy Times i Could Have Again. Remind 
the learners that in the previous lesson they wrote down some 
of thfiir happy times. 

Ask the learners to tell you some happy times they could have 
again by planning and making the necessary arrangements. 

Possible responses : 

1. J could play tennis with my frieAds again. 

2. J could get material and sew clothes. 

3. I could play in the school band again. 

4. I could hike into the country with my friend again. 

List the responses on the transparency as the learners respond. 

Tell the learners that often it is possible to arrange our 
lives so that we can experience happy times as a result of 
planning for them. Tell the learners that in this lesson they 
are going to learn the very important process of goal setting, 
which will help them do more of the things they want to with 
their life. 

Show the transparency understand Goals. Define a goal as 
something you want to do; to have, or to be. Read over the 
examples of goals on the transparency, then ask the learners 
to tell you other examples. 
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Possible responses : 

1. I*m going to work on my model airplane tonight. 

2. I am going to Mary's house after school. 

3. I am ^oing to finish my homework early tonight 
so I can watch television. 

List the learner's examples on the transparency overhead. 

Tell the learners that their Happy Times worksheet they filled 
out in the last lesson may help them think of some goals to 
set. Explain to the learners that the reason for setting goals 
is that it helps them in many ways to do the things they want 
to. 

TASKS 

Show the transparency Short-^Range Goal Setting , and explain 
to the learners that they will be setting some short-range 
goals today. Define a short-range goal as something that is 
easy and that they want to do before the next lesson (or sooner ^ 
if they wish) . Explain each of the steps on the transparency, 
as follows: 

1. A -good goal should be something the learner WANTS 
to do. This i^ important because it helps insure 
that one will be successful in achieving the goal 
and in continuing to set goals. If the goal is 
something that is important and of particular value 
to the learner, and is something that he has freely 
chosen to do, then he will be much more likely to 
achieve it. 

2. Short-range goals should be easy , small , and real - 
istic . The short-range goal should be something 
the learner is quite certain he can do. (Long-range 
goals are the ones that are intended to challenge 
the learner and bring about large changes. How 
short-range goals are used to reach long-range goals 
is discussed in a later lesson.) The purpose of 
short-range goals is to have a person learn the reg- 
ular, repeating action of daciding to do something, 
then SUCCEEDING in doing it. For this reason, a 
short-range goal can NOT be too small or easy. It 
is far more important to set several short-range 
goals that are ridiculously simple and succeed in 
achieving them than it is to set one short-range goal 
that is too difficult, then completely stop setting 
goals because of failure to achieve it. 

40 
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5. 



The short-range goal should clearly stat what 
action is to be taken. Read the examples in the 
"What I Want to Do" column of the transparency. 

Wherever possible, the short-range goal setting 
should show "How Much," "How Many," or "How Well" 
the goal will be done. This helps the person know 
whether he has reached the goal. 

By deciding on their plans to complete a short-range goal, 
they are not so likely to fool themselves by putting 
off doing it or to keep saying "1*11 da it tanorrow." 



Read to the learners the examples of goals shown on the trans- 
parency Short-Range Goal Setting, then ask the learners -to 
tell you some more. 

Possible Responses : 





WBAT 


HOW MUCH 


BY WHEH 


1. 


Ride my bike 


2Vo miles 


Tomorrow night 


2. 


Sew 


On'e^half hour 


Today 


J. 


Run 


One mil^ 


After school today 


4. 


Read my arithmetic 


Three pages 


Before bed tonight 




book 




-By Friday 


5. 


Work on my model 


Put on decals 


6. 


Read library book 


One chapter 


Tonight 



Distribute the Short-Range Goal Setting worksheet. Tell th3 
learners that they should think of the "Happy Times" they have 
had before and IF POSSIBLE , they should try to choose an 
activity for which they can set a goal. Be certain to empha- 
size that they do NOT need to use one of the items from tfteir 
Happu Times worksheet. Three items were only furnished to give 
them possible ideas for a goal they could possibly accomplish 
by the next lesson. 

Tell the learners to write one or more goals that they believe 
they can accomplish by the next class meeting. Tell them that 
when they have the next lesson they will report back whether 
or not they have achieved their goals. 

After the learners have had chance to write their goals, 
ack them to use the checklist at the bottom of their short- 
Rahge Goal Setting worksheet to see whether their goal is 
satisfactory. Give individual assistance where necessary, but 
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remeiaber, at this time it is o£ the utmost isqportance that 
the instructor be accepting and encoiuraging to the learners 
for ANY goals they write. It is more important that they 
begin writing ANYTHING than it is to be critical of the goals 
and not have the learners continue to set goals when they 
are not asked to do so. 

After the checklists have been ccmpleted, tell the class a 
goal you have set for yourself to achieve by the next lesson. 

Possible instructor goals: 

1. Go on a hike to the top of the White Mountains 
Saturday . 

2. Write a letter to inquire about attending a summep 
training class (before Monday) . 

3. Practice the guitar one-half hour by s "-urday 
evening m 

After telling your goals, ask for volunteers to share their 
goals with the class • 

As the learners tell the class the goals they set, it is im- 
portant to give encouraganent and praise wherever possible so 
that the learners will be more likely to set goals in the 
future without being assigned to do so. 

The learners need to have their goal forms available to put 
in a logbook that they will be making in the next lesson. 
Either collect the goals or remind them to bring them to the 
next lesson. 



SUMMARY 

Review with the learners that goal setting dan help a person 
arrange his daily activities so that he caitido more of the 
things that will make his life happier. Ebcplain that goal 
setting can help them to plan their activities/ 

Tell the learners that in the lesson today they have learned 
things that should be considered in setting goals. Ask them 
to tell you what they are. 

Desired responses : 

1. It should tell what you are going to do. 

2. It should be something that you really want to do. 
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3. you should think about it and decide if you really 
believe you can do it. 

4. '^ You should tell how much you are going to do, like 

read for ont: :.:?'»r. Or if you say you are going to 
practice your guitar, you should decide for how 
long. 

5. You should set a time when you plan to be done. 

In the next lesson, the learners will report on their goal 
set in this lesson and will prepare a Personal Growth Logbook 
to keep materials they develop in these lessons • 

Assessment Procedures 

DESCRIPTION 

The Short^Range Goal Setting Form con^leted by the 
learners during the lesson will assess achievement o£ 
the objective. A product Assessment Form is included 
in the lesson. 



DIRECTIONS 

The instructor will use the following criteria to assess 
the short-range goals set by the learners and record 
them on the Product Assessment Form. 

1. The goal should describe a specific measurable action 
which tells WHAT the learner will do. 

2. The date (and time, where appropriate) the goal is to 
be achieved should be given. 

NOTE: Goal setting should be a pleasant experience for 
the learner. Remember to be positive and supportive of 
any goals the learner writes at first. Your standard for 
acceptance of goals can become more rigorous a& he con- 
tinues to write them. 



KEY 

Instructor's satisfaction 
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Date 

Lesson 2 



ASSESSMENT ITEM 



PRODUCT ASSESSMENT FORM 
SHORT-RANGE GOAL SETTING CHECKLIST FOR THE INSTRUCTOR 

Each goal should be checked for the two attributes given; 
however, please read the in^rtant note given below: 

1. The goal should describe a specific measurable 
action which tells WHAT the learner will do. 

2. The date (and time, where appropriate) the goal 
is to be achieved should be given. 



NAME 


CHECK HERE 
IF SHORT- 
RANGE GOALS 
ARE LISTED 


COMMENTS 
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►NOTE; Goal setting should be « pleasant experience for the 
learner. Remember to be positive and supportive of an^. goals 
the learner writes at first. Your standard for acceptance 
of goals can become more rigorous as he continues to write 
them. 
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Lesson 2 



HAPPY TIMES 
I COULD HAVE AGAIN 

Tell some happy times you would like to have again 



45 

Er|c 47 



m 

-CXOf- 

m 73 



30O 
> CO 

-< 

O 

m 



O 
XX 

m m 

70 

o 

o ^ 

OH 

ox 
. > 

HZ 



02: -< 
moo 



xo 
o m 
c 

CO 3: 
m-< 

HW 

o»- 
o m 

70 

30H 
00 

> 

73 
O 



CO 



n 
»> 
o-< 

> 

H 

00 
C 
N 

m 

CO 



o 
c 

CO 

m 



o 



00 



i 

o 

70 
I 



o 



o 

70 

xm 
com 

70 

mm 
mO 

CO CO 
H 

mtif 
70 -< 



X 

m 
m 
o 
o 



m 
I 

CO 

-o 
m 
m 
d 



m 
-< 



m 

X 



CO 

m 

—I 
zn 



cn 
00 



< 
m 

m 




-< 

m H 
>x 
» m 

CO 

o 

X 

o 
o 



CO 



> 

CO 
CO 

CO 

m 
o 

70 

m 

H 
> 

70 
-< 



CO 

-< 
m 
> 



00 

H 

O 70 
XO 

z<n 
I m 

CZ70 
CO 

> 
ootd 
-<r- 

m 

>H 
-<o 

o 



m 



m 



4^ 



46 



o 
I 

> 

CD 

m 

o 
o 
> 



o 
> 



73 

o 
m 



o 
o 



m 
< 
m 

> 



X 

% 

H 
I 

> 

o 



o 
> 
r 



o3:r 
73m o 

I o 

73 > I 
> H 70 

z m > 
cnr 2 
m -< o 
- m 

o 

o o 
>^o 
r z> 
o> r 
- o 

m 

o 
o m 

H 
>X 

xz 
o 

m 

<< 
mo 
c 

o z 

ZH 
O 
I H 

::oo 
> 

zo 
o o 



3> 



o 



o 
;o 



3> 
o 



< 
m 

> 



I 




5> Ul 


45* 


Sj4 




M 


05* 


CO 












O 


X 












o 


o 


cn 




00 


W CO 


o 


;o 


> 


T| 


> 


m m 


o 


H 


-< 




-< 








1 








m 




CO 






. o 








X 


> 


-< 










o 


Z 




C/) 


> 




m 

f II 


;o 


o 












H 


m 


X 










1 




m 


r" 








70 


cn 


z 


m 


H 


rap 




> 


o 












Z 


> 


-< 




»^ 


1 




cn 




o 




iO 






m 




c 










CD 


• 




-< 


-< 








X. 




o 


> 




o 








c 


z 




> 


CO 


r" 


X 








|— 


o 




o 


:C 




z 


CO 


3: 




X. 




^/ 


—J 


m 








m 
1 < f 




X 


H 


m 


3; 


r 




jj 


o 


X 




c 




1 




c 




o 


o 








r* 


z 


o . 


X 


o 






b 


o 


z 






1 






-< 


m 






\ 9 






o 


X. 












c: 


• 


X 












H 


o 












X' 


3E 










> 














z 


*< 












H 


o 














c 


z 












?0 


-< 










O 
















o 














o 












o 


> 


o 












r 













X 

o 
m 



-< 
o 
c 



o 



CD C/3 

o 

CO I 

m po 

—I 3> 



CD 



-< o 
o 

CO o 
ms 



Z CO 
(j) X 

CO 

m H 
< 



70 
> 



cn 

X 

o 

70 
H 
I 

> 

z 
o 



O 
> 
I" 

CO 



(P 

(0 
(0 

O 
3 



ERIC 



51 



47 



erJc 



















> 




»^ 


















fl) 


•< 




0 








o 


P) 


(0 




Pl 


H 








z 


o 


H 


0) 














rt 


(D 


H 












1 




rs § 


H' 


Pl 


0 










o 


0 


rt 


rt 










> 


fl) 


0 rt 














z 




fl) 


3 


cn 


3 








CD 


rt 


CO fl) 


fl) 


c 


•< 








m 


cr 


H 


rt 


fl) 












(D 


Hi 


H- 


«> 


rt 








o 




0 rt 


o 


CO 


H 


M 






o 




h tr 






fl) 








> 


H- 






tr 


fl) 


s 






r 








0 












? 


fl) X 




c 


CT 








o 


0 






CO 


0 








> 








fl) 


C 








z 




0 






CO 


1-3 
















fl) 


O 
























m 




Hi 








O 










0 








o 
























^/ 


















o 




































m 


















z 




































o 


















2: 


















z 




































z 


N> 


> 


cn 




D 






CO 


H 


O 








0 






K 


O 






t3 










O 




3 


H 


H 




rt 






50 


c/> 




fl) 


0 




tr 


>■ 
. •» 




H 


m 




P» 


tr 


1 


fl) 






1 


< 




(» 


l-» 


i 




M 




s 


m 


ft 


rt 


fl) 


1 


Hi 














3 


1 


H» 








> 


01 


0 


0) 




0 


> 






r 










0 












O 






H 


W 






CO 




(D 








H 




cn 


X 












O 






o 






























o 
o 




LS 

t ■ Iw 


H 
1 












HI 


















O 






> 


















z 


















CD 


















m 












M 

cn 






(7) 


















O 


















> 


















r 












M 






C/) 












CO 






• 












































> 












0 




0 


H, 












:3 


Hi 


:3 


rt 












0 




fl) 


CO 












H 


uQ 


H 


pi 












fl) 






rt 


H 








ft 




rt 


CO 


C 












^ 




O 


H 












H 






Q* 


H 










H- 




0 


P> 












Oi 




O 


»< 
















l-» 






















td 














rt 


H- 


td 














Q 


















3 


cr 


D 














0 


rt 


O 














H 




g 














H 




ft 














0 







































•1^ 




















• 








o 3 n 


m 














CD 


m o 




X 












O 


H O 2 


O 


o 


CO 








DO 


O 


1 ^ CD 


*T1 




> 


Tl 


> 


m 


m 




^ > 1 


H 


H 


•< 




■< 








> H ;0 


m 


1 




TJ 




m 


CO 


CO 


z m > 


z 




d9 


O 




> 


9 


X 


Cj> n 52 




> 


-< 


CO 


X 


CO 




o 


m •< Cj> 




Z 




CO 


> 


-< 


m 




- m 


o 


CD 




1-4 


H 






H 


CD 


z 


m 




00 






X 


1 


O CD 


m 




m 






CO 


1-4 




> O 






z 


rn 


H 




z 


> 


r* z > 




o 








> 


CD 


z 


c/) r" 


z > 


> 


-< 




1-4 






CD 


- o 




r" 


o 


CO 


CO 




-< 


m 




o 




c 


> 






O 


CD 


o c/> 








-< 


-< 




CZ 


m 




CO 






o 


> 




O 


X7 CO 


m 




1-4 






z 




> 


o 




CO 




X 






> 




H 3 




9 




o 






Z 




O m 


-H 


IS 






1—4 




H 


CO 


H 


O 


m 






1" 


m 




X 


> X 




H 


m 






> 


H 


o 


O 




X 




d 






O 


cr 




o 


1-4 




o 




1-4 




LD 


1-4 CD 


X 


z 


o 


X 


o 


CO 


t««4 


m 




CD 


z 






H 


o 






m 




m 












m o 


< 


-< 








o 






d 


m 


o 


2E 












> - 




CZ 


»— < 


X 












> 




H 


o 
















X 














1 — 
















Z H 


o 


z 


•< 












CD 


z 


H 


o 












1 H 


CD 




c: 


z 










50 O 


1 




7J 


•< 




























z o 


> 




CD 












CD O 


z 




O 














6E 


O 


AL 


OR 











da > 

CO o 
m 3 



zc/) 

CD X 

m H 

< 

m 

> 



53 




X 

o 



CD OO 

O zc 

:5> o 

r- 5 

OO I 

m 

—I 3> 



CO 

> 
u 
m 



CD 



CD 



•< 

o 



C3 
O 



OO 
X 

o 

H 
I 

> 
«z 

CD 

m 

CD 

O 

> 

r 

CO 



fl) 

CO 
CO 
0 

:3 
to 



48 



o 
a 



pi o 

ftp 
(DvQ 

• ft 

CO C 

H- = 
hh X 

O 

CO 3: 
CO a 

HO 

or K 



(D o 

CO S 
O K 



ft 

o 

o 
cr 

(D 

ft 
ft 



hh O 

a 

H D 

(D o 
pi 

H K 

H O 

k: a 

Pi 

g8 

IT" 

PI 

ft k: 
m 

►< CO 

o 

o 



o 
c 

pi 

(D 

Pi 

O 
H- 

vQ 

H- 
ft 



H D 
hh O 



o 
c 

pi 

CO 



o 
a 

m 

H 

< 
m 



co o 
a 

o n 



ft 



K 
rt > 

(D n 
n 
pi o 

pi H 
CO CO 

o m 

O 

O 
O 



> 



CO 



ft 
tr 
pi 

ft ^ 

o 

c 
c 

cr 

(D 
H 
H- 

< 

k: 
o 
c 

o 
pi 

Pi 

o 



pi H H 
3 CO 
Pi 

k: 
< o 

o 
pi pi 



vQ CO 
O H- O 

pi CO 3: 



ft 
:r 
pi 
rt 



H 

Q 

O 

a 

1 

»-3 



8 



o 

CO 

o 

i 

ft 
:r 

ft 

tr 
pi 
ft 

k; 
o 
c 



ft H- 

o 

CO 

Pi 

O Z 

- o 
ft 

H- 

?r 

O 

hh 

CO 

o 

3 

(D 
ft 
5* 
H- 

ft 

tr 
pi 
ft 

H- 
CO 



ERIC 



49 



n 

m 
n 

H 

CO 

►9 

o 
50 

K 
O 

a 

CO 



55 



w 

H 
O 

a 
o 

o 

M 
CO 

PC 



CO 



W 
W 

O 

o 
m 



in 
> 



</) 

m 
m 



o 
:o 

-< 
o 
c 

73 



O 
O 

O 
O 
7^ 





cn 


CO 




0 


3Z 


0 


:t> 


0 


X7 


I — 


:po 


7^ 






C/) 


00 


1 


X 


m 




m 


-H 




m 


-H 




H 


•—1 


cn 




2: 


m 









D 
Pi 
ft 
(D 



Pi 
3 

(D 



(D 
CO 
CO 
O 

to 



GOAL ANALYSIS AND FOLLOW-UP 



) Lesson Three 



Concept 

When the learner does not achieve a goal, he does 
not tell why he did not achieve it, but rather 
what he did instead. This provides information 
about the learner. 



Performance Objective 

The learner will demonstrate goal setting 
and analysis over an extended time period 
by producing a permanent logbook which: 

1. Shows goals set by the learner 

2. Contains several goals 

3. Represents goals set over at least a 
six^week period 

4. Includes dates by which each goal was 
to be achieved 

5. Reports whether or not each goal was 
achieved 

6. If a goal was not achieved, tells what 
the learner did instead 



Lesson Time 

60 minutes 



New Vocabulary 

a book in which the learner 
keeps a record of goals set, 
Happy Times worksheet, Goal 
Follow-up Form, and other 
items concerning potentiali- 
ties and self -development 
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Persoaal Growth Logbook 



Resources Required 



FOUND WITHIN LESSON ACQUIRED BY INSTRUCTOR 



Transparency masters: 


Overhead projector 


2. Advantages of 




Goal Setting 


Marker 


2. Goal FoIIoW'^Ud 




Form 


Lined writing paper 


Worksheets : 


Construction paper 


uOax rOJ.J.Ow'^up 




Form 


Crayons or markers 


2. Goal Setting and 




Follow'-Vp Form 


Three-hole paper punch 


Information Sheet: 




Advantages of Goal 




Setting 




Assessment item: 




Product Assessment 




Form 





Instructor Preparation Tasks 

Prepare the following transparencies: 

1. Advantages of Goal Setting 

2. Goal Follow'-Up Form 

Duplicate a copy of the following items for each 
learner : 

1. Advantages of Goal Setting 

2. Goal Follow-Up Form 

J. Goal Setting and Follow-Up Form 

Duplicate a copy for each learner of the Product 
Assessment Form for the instructor's use. 

Acquire an overhead projector and a marker for 
use with the transparencies. 

Obtain the following materials for constructing the 
learners Personal Growth Logbook: 

1. Two pieces of construction paper for each 
learner 

2. Three paper fasteners for each learner 

3. Lined writing paper / 

4. Markers or crayons / 

5. Three-hole paper punch / 

51 / 
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Instructional Procedures 



INTRODUCTION 



ERIC 



In the previous lesson the learners set short-range goals 
which they would have a good chance of reaching. The 
purpose of this lesson is to allow the learners to report 
to the class on the results of the goal they set for 
themselves. They will also prepare a Personal Growth 
Logbook in which they will put their Happy rimes worksheets # 
goals they have set, and other materials. 

The purpose of having the learners make and add to their 
Personal Growth Logbook , is to help them continue to set 
goals and use the otKer procedures for identifying and 
developing their potentialities. 

Each time the class meets for these lessons, the learner 
will begin filling out a Goal Follow up Form which tells > 
whether or not they reached the goal they had set in the 
previous lesson and also tells WHAT they did instead 
if they did not reach the goal. If a learner sets a 
goal but has not achieved it, he is NEVER asked Why he 
failed to achieve the goal, but rather, what he did 
instead. Doing this prevents embarrassemfent to the learner 
and also helps him to learn more about his own actions. 

Remind the learners; that in the previous lesson they set 
goals that they will report on today. Tell them that by 
setting goals they can do more of what they want in 
their lives. For example, when they have some free time 
they will be able to better decide what they want to 
do with the time if they have thought about it before 
and set a goal. Or, perhaps if they have regular jobs 
that their parents what- them to do, if they set a goal 
and hurry to finish the job, then they can do the goal, 
which is something they want to do. 

Ask the learners what other advantages they can tell you 
about goal setting. 

Desired responses : 

1, You can do more of what you want in the free 
time you have if you keep thinking about and 
setting your goals. 

2. You feel good and proud of yourself when 
you achieve a goal . 
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You like yourself better when you can reach 
your goals. 

People admire you more when you set a gdal 
and reach it. ^ 
When you have some time to do what you want, 
there are two things to do, and you want to do ^ 
one more than the other, you can better decide 
which one will do. 

After the learners have had a chance to list some of the 
advantages they see in goal settincf^ show the transparency 
Advantages of Goal Setting and hand out the information 
sheet Advantages of Goal Setting so they can keep it in 
their logbooks. 

Proceed with the lesson by handing out and explaining the 
worksheet Goal Follow-up. Show the transparency Goal 
Follow-up and complete it as you explain the form. Use 
your own goal you set previously to be achieved for today's 
lesson. The goal number on the form serves the purpose 
of helping you check the learner's goals. The first goal 
set in these lessons is given the number 1^ and each goal 
is numbered consecutively. For example ^ if the learner 
set two goals in the previous lesson, they would be 
ntimbered 1 and 2, the new goal set in today's lesson would 
be given the number 3, etc. 

In the space on the form which asks, "What was the goal?" 
the learner will fill in a brief description of the goal. 
Since the learner has completely written the goal on 
the form he filled out when he set the goal, he only needs 
to identify the goal briefly in this space. 

Remind the learners in filling out the form that , if they 
did NOT achieve their goal but put down what they did 
instead, the following rule applies: 

Rule If a learner sets a goal but does not jichieve 

it, he is NEVER asked why he did not^^ach 

the goal, but rather, what he- did instead . 

After the learners have had time to fill out their Goal 
Follow-up Form ask them to report orally to the class 
whether or not they accomplished their goals, and if they 
did not, to tell what they did instead . 



3. 

4. 
5. 
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Tell the learners that today they will set another goal 
to be achieved by the next lesson, and that they will 
also make a Parsonml Growth Logbook in which to keep 
their Happy Times worksheets, q jal setting forms, goal 
follow-up forms, and other materials they will be pre- 
paring • 



TASKS 

Distribute lined paper, construction paper, paper 
fasteners, or any other materials to be used in preparing 
the Personal Growth Logbook. 

After the learners have completed , their logbooks, have 
them use the Goal Setting and FoliowUp Forms to set one 
or more short-range goals to be apcomplished by the next 
lesson. Remind the learners thatj in setting goals they 
can look at the checklist on goal setting which is on 
the Short^Range Goal Setting form from Lesson 2. Tell 
them that the goal should be something that they want 
to do and believe they can do and that it should tell 
WHAT they want to do, HOW MUCH, OR HOW WELL they will 
do it, and WHEN they plan to be finished reaching the 
goal. 



SUMMARY 

Review with the learners the idea that goal setting 
can be helpful and exciting to them. Remind them that 
by keeping their logbook and reporting back at the 
beginning of each lesson they can better learn the 
regular habit of goal setting that will help them to do 
more of what they want with their lives. Tell them that 
goal follow-up will also help them at any age in their 
life. 

Tell the learners that at the beginning of the next 
lesson there will again be a gocil follow-up, and then 
they will talk about sucesses and achievements in their 
lives. 

You should collect the logbooks so they will be available 
for the next lesson. 
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Assessment Procedures 



DESCRIPTION 



The Go^l Follow-Up Form completed by the learners 
during the lesson will assess achievement of the 
objective* A Product AssessmBzit Form is included 
in the lesson* 



DIRECTIONS 

The instructor will use the following criteria to 
assess the Goal Follow-up Form completed by the 
learner and record them in the Product Assessment 
Form. 

1. At least one goal per week for six weeks 
should be reported by the learner. 

2. The goals should be recorded in a permanent 
' record or logbook %rtiich can be added to 

over an extended period of time. 

3. The date (and time where appropriate) should 
be given by when each goal is to be achieved 

4. The learner should report whether each 
goal is achieved or not. 

5. If the goal is not achieved, the learner 
should indicate what he did instead of 
performing the goal activity. , 

KEY 

Instructor's satisfaction 
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Lesson 3 

ADVANTAGES OF GOAL SETTING 



Goal setting can be exciting because you can do more of 
what you want to when you set goals, 



You BUILD SELF-CONFIDENCE AND LIKE YOURSELF BETTER WHEN 
YOU ACHIEVE THE GOALS YOU SET FOR YOURSELF 

You FEEL GOOD WHEN YOU ACHIEVE YOUR GOALS. 



Setting daily goals helps you to live and enjoy life in 

THE present instead OF DREAMING BUT NEVER DOING. 

You can plan for and have more of the happy experiences 

YOU listed in your bappy TitfES SHEET IF YOU SET GOALS 

Other people respect and admire you more when you are 
able to set and achieve you goals 

Goals give you a purpose and help you to know what you 
want to do each day 

Setting goals helps you to reach your potential^ to be 
more capable^ and to use more of your talents 
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Lesson 3 

ADVANTAGES OF SEHING GOALS 



INFORMATION SHEET 



Goal setting can be exciting because you can do more 
of what you want to when you set goals. 



You BUILD SELF-CONFIDENCE AND LIKE YOURSELF BETTER WHEN 
YOU ACHIEVE THE GOALS YOU SET FOR YOURSELF 



You FEEL GOOD WHEN YOU ACHIEVE YOUR GOALS 



Setting daily goals helps you to live and enjoy life 
IN the present instead of dreaming but never doing 



You CAN plan for and have more of the happy experiences 

YOU LISTED IN YOUR happ^ times SHEET IF YOU SET GOALS 



OTHER PEOPLE RESPECT AND ADMIRE YOU MORE WHEN YOU ARE 
ALBE TO SET AND ACHIEVE YOUR GOALS. 



Goals give you a purpose and help you to know what 
YOU want to do each day 



Setting goals helps you to reach your potential^ to 
be more capable^ and to use more of your talents 
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Lesson 3 

Name 



Date 

GOAL FOLLOW-UP FORM 

WORKSHEET 

What was your first goal? 



When was it to be completed? 

Did you get it done? Yes No 

If you did not achieve your goal, what did you do INSTEAD? 



What was your second goal? 



When was it to be completed? 

Did you get it done? Yes No 

If you did not achieve your goal, what did you do INSTEAD? 



What was your third goal? 



When was it to be completed? 

Did you get it done? Yes No 

If you did not achieve your goal, what did you do INSTEAD? 
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Lesson 3 



Name 
Date 

GOAL FOLLOW-UP FORM 

WORKSHEET 

What was your first goal?^ 



When was it to be completed? 

Did you get it done? Yes No 

If you did not achieve your goal^ what did you do INSTEAD? 



What was your second goal? 



When was it to be completed? ^ 

Did you get it done? Yes No 

If you did not achieve your goal, what did you do INSTEAD? 



What was your third goal? 



When was it to be completed? 

Did you get it done? Yes No 

If you did not achieve your goal, what did you do INSTEAD? 



60 



GOAL SETTING AND Name. 
FOLLOW-UP FORM Date. 



WORKSHEFT Lesson 3 

GOAL NUMBER ^DATE THIS GOAL IS TO BE ACHIEVED 

1. What I want to do 



2. How rauch^ how many, or how well 

3. When I will be finished 



FOLLOW-UP 



Did I achieve xny goal? Yes No_ 



If I did not achieve this goal, what I did instead was 



GOAL NUMBER DATE THIS GOAL IS TO BE ACHIEVED 




1. What I want to do 



2. How much, how many, or how well 

3. When I will be finished 

FOLLOW-UP 

Did I achieve my goal? Yes ^No 

If I did not achieve this goal, what I did instead was 



GOAL NUMBER DATE THIS GOAL IS TO BE ACHIEVED_ 



1. What I want to do 



2. How much, how many, or how well 

3. When I will be finished 



FOLLOW-UP 
Did I achieve my goal? Yes ^No 



If I did not achieve this goal, what I did instead was 
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ACHIEVEMENT SUCCESS RECALL 



Lesson Four 



CONCEF^T 



Recalling and listing successes r achievements, and 
satisfying experiences can help the learner to 
identify his potentialities. 



Performance Objective 



The learner will list sev&ral items which 
for him are sucx:ess, achievements, or 
sources of satisfaction. 



Lesson Time 

60 minutes 

New Vocabulary 

Success 



- to satisfactorily complete something 



Achievement 



something that one has worked at and 
has been able to do or accomplish; 
something that a person can now do 
that he once could not do 
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Resources Required 



FOUND WITHIN LESSON 



ACQUIRED BY INSTRUCTOR 



Transparency master: 

Success and 
Achievement 



Overhead projector 



Marker 



Worksheet : 

Success -Achievement 



Three-hole paper punch 



Personal Growth Logbook 



^^5sessment item 

Product Assessment 
Form 



Instructor Preparation Tasks 



Prepare the overhead transparency Success and 
Achievement, 

Duplicate one copy of the worksheet success- 
Achievement for each learner • 

Acquire the following items: 

1. Overhead projector 

2. Marker to write on transparencies 

3. Personal Growth Logbook (developed by 
each learner in Lesson 3) 

4. Three-hole paper punch 

Duplicate the Product Assessment Form for the 
instructor's use. 



Instructional Procedures 

INTRODDCTION 

In the previous lesson the learners began to take action 
to use their time more wisely by setting goals and report- 
ing back on goals they had previously set. They also 
prepared a Personal Growth Logbook to serve as a place 
to record and keep information as they learn methods for 
identifying and developing their abilities and talents. 

The purpose of this lesson is to give the learners another 
technique which can help them to identify possible sources 
of strengths and abilities (potentialities) . This is done 
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by providing them the opportunity of remembering and 
writing down as many items as possible that they feel 
have been succei5ses, achievements, or sources of satisfac- 
tion in their lives. By identifying and writing down 
these experiences, they can then begin setting goals to 
plan for more satisfying experiences. 

As with all the remaining lessons in this unit, begin the 
lesson with the Goal Follow-up Form. Have the learners 
get the Goal Follow-up Form from their logbooks, fill 
it out, and report to the class on their goals. 

Show the transparency Successes and Achievements and 
tell the learners that in this lesson th^y are going to 
learn more about themselves by writing down their achieve- 
ments and successes. Define achievement as something 
that a person has worked at or tried to do and has been 
able to do or accomplish. An achievement is also consid- 
ered something that a person can now do that he once 
could not do. Read the examples of achievements on the 
transparency, and then ask the learners to tell you some 
other examples they can think of. 

Possible responses: 

1. Being in the fifth grade 

2. Being able to play games such as chess, checkers, 
cards, baseball, basketball, ping pong and par- 
cheesi 

3. Being able to swim 

Define the word success as to do what one has completed 
satisfactorily: Explain that the words success and 
achievement are very much alike. Read the examples of 
success on the transparency, then ask for other exampxe^ 
from the learners. 

Possible responses: 

1. I succeeded in making a model airplane. 

2. A person can succeed in doing a short-range goal 
they have set. 

3. One can succeed in building a play fort or tree 

ho use. 



TASKS 

Hand out the success-Achievement forms, and tell the 

learners to write down in the left-hand column eight 

soecific things which they have done will in theif life 

o? iSs they consider satisfying, successful achievements, 

AS the forms are being filled out, you should help in- 
dividuals who are having difficulty. In working with 
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those who are hesitant to write their achievements, the 
following items apply: 



1. At first one should write items which may seem 
to be very ^mall successes or achievements. 

It is better to include items than exclude them. 

2. Some persons may feel that it is bragging to 
write down such successes • Remind them that 
this is NOT bragging, it is an occasion to 
help one feel better about himself. By recog- 
nizing and accepting our successes and achieve- 
ments we can work to improve ourselves and are 
more likely to feel good about ourselves. You 
;aight mention that one needs to make the choice 
between seeming to be bragging and feeling 
better about himself or liking himself better. 

After the learners have had an opportunity to write down 
at least eight experiences/ ask for volunteers to read 
thair lists. Tell the learners that the following rule 
applies to this lesson and the lessons that follow: 

Rule: Anyone who does not want to talk about his 
successes has the right to say "I PASS," 
and they do not have to answer or take part 
in the aocivity. 

Ask for volunteers to share their successes or satis- 
factions w:th the class. Tell them that this is a time 
when it is all right to talk about what they feel they 
are good at, because this helps develop our potentiali- 
ties and set goals to develop ourselves. You should 
also tell the learner^ that people are different from 
one another and nave different successes and satisfac- 
tions. The learners are not to laugh at someone if 
their achievements are different from others. 

After the learners have had a chance to share their suc- 
cesses and achievements with one another, have them put 
their Success^Ac hievement forms in their logbook. 
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SUWIARY 

Revjsw with the learners that the purpose of this lesson 
was c.*> help th^T. learn another method that they can keep 
using to help identify possible sources of talents and 
abilitj.e-. Remind them that they can keep thinking of 
other successes and achievements and keep adding to their 
logbooks. They r.ight even set the short-range goal of 
adding to their logboo/« . 
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Ask the learners to use the Goal Setting Form in their 
logbook to set a goal to be achieved by the next lesson. 
Tell them that if possible they might want to set a goal 
that would be something they could add to their list of 
satisfying experiences. But remind them that the goals 
should be something that they WANT to do. 

Tell the learners that another good way of helping them 
learn about themselves is to write down some things that 
they think are important or worth a lot to them. In the 
next lesson they will be studying about their "personal 
values. " 



Assessment Procedures 



DESCRIPTION 

The Success^Achievement form completed by the learn- 
ers during the lesson will assess achievement of 
the objective. A product Assessment Form is included 
in the lesson. 



DIRECTIONS 

This is not an academic exercise to determine how 
much the learners know. All that is recessary here 
is to check on the Product Assessment Form to see 
that the learner has written down several exp^ienes 
which could be considered a success or achievement. 

NOTE: It is the learner's acceptance of an exper- 
ience as being a success or achievement that is 
important r and not that of the instructor. The 
purpose of this assessment is only to determine 
if the learner needs special assistance. Make any 
comments necessary if it appears that a learner 
needs further help or encouragement. 



KEY 

Instructor's satisfaction 
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Date 



Lesson 4 

ASSESSMENT ITEM 

PRODUCT ASSESSMENT FORM 
SUCCESS-ACHIEVEMENT RECALL 

This is not an academic exercise to determine how much the 
learners know. All that is necessary here is to check to see 
that the learner has written down several experiences which 
could be considered a success or achievement. 



NAME 

* 


CHECK HERE TO 
APR T EVEMENTS 
ARE LISTED* 


CCMMSNTS 








> 






• 















































































♦NOTE: It is the learner's acceptance of an experience as 
being a success or achievement that is important, and not 
that of the instructor. The purpose of this assessment 
is only to determine if the learner needs special assistance. 
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Lesson 4 

SUCCESS AND ACHIEVEMENT 
success: to satisfactorily complete something. 

EXAMPLES OF SUCCESS 

1. Mary had sewing a handkerchief. 

2. Raoul had success in keeping his room clean for one 
week. 

3. Patricia succeeded in hitting the target with the 
bow and arrow. 

CAN YOU GIVE OTHER EXAMPLES OF SUCCESS? 



achievement: something that a person has worked at or 
tried to do and has achieved in doing or accomplished, 
something that a person can now do that he once could 

NOT DO. 

EXAMPLES OF ACHIEVEMENT 

1. Being able to ride a bicycle 

2. Being able to read 

3. Being able to speak the English language 

4. B-ing able to do what one is told when given instructions 

5. Being able to make friends 

6. Being able to write 



CAN YOU GIVE SOME OTHER EXAMPLES OF ACHIEVEMENT? 



erJc ^® 
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Date_ 

Lesson 4 



SUCCESS-ACHIEVEMENT 

WORKSHEET 

WRITE DOWN SOME THINGS YOU DO WELL OR WHICH ARE SUCCESSES 
OR ACHIEVEMENTS 



5, 



8. 
9. 
tLO. 
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OWN STRENTGH IDENTIFICATION 
Lesson Five 



Concepts 

Identifying and accepting one*s personal strengths 
can help develop one's talents and abilities. 

In identifying strengths refer only to the good 
points and do not talk about weaknesses or make 
fun of others. 



Performance Objective 

The learner will list several strengths 
he can see in himself. He will not list 
any weaknesses • 



Lesson Time 

60 minutes 



New Vocabulary 

Personal strength - anything that a person dc ^s 

well, is good at, or does that 
is of value or help to someone 
else 



Prerequisite Knowledge 

Knowledge of the meaning of the terms talent, 
ability, and potentialities 

Knowledge of one's happy times and successes and 
achievements as given in Lessons 1 throuah 4. 
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Resources Required 

found within lesson acquired by instructor 



Transparency masters: 


Personal Growth Logbook 


1 . P^r son^ 1 S treriQ ths 


(developed by learners 


2- Puroos&s of 

4& • iC Vft ^ \/ «^ \/ A ^ 


in Lesson 3) 


C#-r*onrr^h T /I ^ n f" 7 -~ 




cation 


Overhead projector 


J, Huie of the 




Positive 


Marker 


Worksheet: 


Three-hole paper punch 


Oj/n -strength Jden tif i- 




cation 




Assessment item: 




Product Assessment 




Form 





Instructor Preparation Tasks 

Prepare the following overhead transparencies: 

1 . Personal Strengths 

2. Purposes of Strength Identification 

3. Rule of the Positive 

Duplicate a copy for each learner of the worksheet 
Own -^strength Identification. 

Acquire each of the following items: 
!• Overhead projector 

2. Marker to write on transparencies 

3. Personal Growth Logbook (developed by 
each learner in Lesson 3) 

4. Three-hole paper punch 

Duplicate the Produx:t Assessment Form for the 
instructor's use. 

Prepare a list of each learner's outstanding 
strengths* 
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Instructional Procedures 



INTRODUCTION 

In the previous lesson the learners have listed those items 
which they consider to be their successes and achievements. 
The purpose of Lessons 5 and 6 is to provide the learners 
with the opportunity to identify and accept their own 
personal strengths^ talents^ and abilities and to be able 
to identify strengths in others. This is done by having 
the learners review their Personal Growth Logbooks and 
, compile their lists of strengths on the worksheet Own- 
strength Identification Form. 

Begin the lesson '^y distributing the Personal Growth Log- 
books. Have the learners get their Goal Setting and 
Follow-up Form from their logbooks, fill it out, and 
report to the class on their goals they had set for this 
day. 




TASKS 



Begin the lesson by putting the transparency Personal 
strengths on the screen. Define personal strength as 
anything that a person does will/ is good at, or does 
that is of value or help to someone else. Read the 
examples of strengths given on the transparency / then 
ask the learners for examples of personal strengths that 
they can think of. 



Desired responses: 



1. 


I 


am 


a good story teller 


2. 


I 


am 


a good athlete 


3. 


I 


am 


good at fixing or repairing things 


4. 


I 


am 


good at cleaning or straightening roorns 




or yards . 


5. 


I 


am 


a good actor in plays 


6. 


I 


am 


a good friend to people 


7. 


I 


am 


good at keeping people from fighting 


8. 


I 


am 


funny 
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Show the transparency Purposes of Strength Identification, 
and read to the learners the. reasons for talking about 
personal strengths. Emphasize that in order to improve 
ourselves, it is very helpful to identify and write 
down our strengths. 
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When a person is aware of and can adroit to his strengths, 
he will have more confidence. Explain that when a person 
has confidence in himself he knows and believes he can 
do the task. Explain that a person who believes in him- 
self and is not afraid to try to do it, is confident. 
Often, because it is normal for people to look for the 
weaknesses in themselves and in others, they do not get 
enough practice looking for their strengths. Emphasize 
that in this lesson they have the chance to talk about 
their strenghs. This can help them gain confidence and 
help them to develop their potentialities. For these 
reasons it is necessary to talk about their good points. 

Ttell the learners that often people laugh at someone or 
make fun of him if he sounds like he is bragging. Ask 
them to tell you some of the ways that someone might 
make fun of others if he thinks the other person is 
bragging. 

Possible responses: 

1. The child might laugh and point his finger at 
someone he thinks is bragging • 

2. The child might say, ''You think you are pretty 
big and pretty smart, don't you?" 

J. The child slight laugh and say, "You think you 
are hot-stuff and a big-shot." ^ 

After the learners have had ample time to express their 
opinions about ways that children make fun of someone 
they think is bragging, show the transparency Rule of 
the positive. Tell the learners that it is against the 
rule to make fun of each other in ANY of the ways they 
have just listed or to make fun of anyone because he has 
listed a strength they do not agree with. Emphasize that 
everyone will have an opportunity to express whatever 
he thinks might possibly be a strengh without being 
afraid that someone will make fun of him or point out 
any weaknesses. Emphasize that it is against the Rule 
of the Positive to talk about ANY weaknesses either in 
themselves or in others. 

After discussing the Rule of the Positive, distribute 
the worksheet own-strength Identification Form. Tell 
the learners that they should write down as many of their 
personal strengths as possible today. 

While the learners are writing their lists, you should 
help any learners who are having difficulty. For those 
learners who are hesitant to write their strengths or 
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feel that they do not have any strengths^ tell the learner 
a strength that you can see in him* Tell him that all 
persons have strengths; they must just find out what 
they are. It may also be helpful to remind them of the 
following considerations: 

1. The learners should write down those things 
which may seem to be very small strengths. As 
they write down their strengths^ they will often 
be reminded of other strengths. It is better 

to include an item that they think may be a 
strength than it is to exclude it. 

2. By recognizing and accepting their strengths # 
the learners are more likely to gain confidence 
that will help set goals which will help them 
to use their potentialities. 

When the learners have had the opportunity to write down 
their strengths^ show the transparency Personal strengths 
on the screen and ask for volunteers to share with the 
class their strengths. Remind the learners of the "Right 
to Pass" rule. 

After the learners have shared their strengths with the 
class ^ have all learners put their Own-strength identifi- 
cation Form in their logbooks. 



SUMMARY 

For review ask the learners to define personal strength. 
As they respond^ list their definitions on the overhead 
projector. 

Desired 'responses : 

!• A personal strength is something that you do 
well • 

2. A personal strength is something you are good 
at, such as being able to run fast, helping 
people, liking people, or being friendly , 

Ask the learners to give some reasons why it is helpful 
to write down their personal strengths. 

Desired responses : 

!♦ If we know our personal strengths, then we have 

more confidence in ourselves , 
2. We have more confidence in ourselves when we 

know that we have a strength or are good at 

doing some things. 
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J. we need to know what our personal strengths are 

before we can set our goals* 
4. Knowing our personal strengths helps us improve 

ourselves • 

Ask the learners what the "Rule of the Positive" is. 
Desired responses : 

1. We are not allowed to discuss any of our weak-- 
nesses. 

2. We cannot discuss any weaknesses we see in 
others or tell them they do not have a certain 
strength. 

3. We are not allowed to make fun of anyone if he 
thinks he has a certain strength. 

4. > Because we know that we need to discuss and 

write down our strengths f the "Rule of the 
Positive" allows us to do this without being 
afraid someone will think we are bragging . 

Ask the learners to use the Goal Setting Form in their 
logbook to set a goal to be achieved by the next lesson. 
Explain to the learners that if possible they might want 
to set a goal that would use one of their strengths. 

Tell them that in the next lesson they will be talking 
about strengths that they can see in others. 



Assessment Procedures 

DESCRIPTION 

The Own-Strength Identification Form completed by 
the learners during the lesson will assess achieve- 
ment of the objective. 

DIRECTIONS 

Check the OwnStrength Identification Form to see 
that the learner has written down several strengths 
that he can see in himself and has not included any 
weaknesses • 



KEY 

Instructor's satisfaction 
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Date 



Lesson 5 

ASSESSMENT ITEM 

PRODUCT ASSESSMENT FORM 
OWN-STRENGTH IDENTIFICATION 



Check to see that the learner has written down several 
strengths that he can see in himself and has not included 
any weaknesses. 



MA MP 


CHECK HERE 
IF STRENGTHS 
ARF T.T-^TKD 


COMMENTS 
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Lesson 5 



PERSONAL STRENGTHS 
A Personal Ctrength Is: 

Something you do well 

Something you are good at 

Anything about you that is of help to others or 
yourself 

Anything about you that is of value to others or 
yourself 



Some Examples of Strengths That People Have Are: 



ABILITY TO REPAIR THINGS 
A GOOD PIANO PLAYER 
HELPFUL TO OTHERS 

A GOOD STUDENT 
FRIENDLY 

BRAVE 

A GOOD MEMORY 
A GOOD RUNNER 
A GOOD SCOUT 
CONSIDERATE OF OTHERS 
A GOOD READER 
A GOOD SINGER 



GOOD HEALTH 

GOOD AT SAVING MONEY 

ABLE TO KEEP WORKING 
ON A PROJECT 

GOOD AT OUTDOOR ACTIVITIES 

A GOOD DRESSER (TO LOOK 
NEAT AND CLEAN) 

KNOW A FOREIGN LANGUAGE 

DARING TO TAKE A RISK 

A PIONEER OR ADVENTURER 

A GOOD IMAGINATION 

MAKES OTHERS FEEL GOOD 

A GOOD SENSE OF HUMOR 
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PERSONAL STRENGTHS Lesson 5 

(Continued) 



Can you think of some others? 
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Les* on 



PURPOSES OF STRENGTH IDENTIFICATION 



Knowing our personal strengths helps us to develop our 
talents and abilities more. because we can build on our 
strong points. 

Knowing our personal strengths helps us to learn to •■>o 
things better. because when we know that we have this 
strength. we have more confidence in ourselves. 

Usually, people only look for weaknesses in others or • . 
themselves. and do not get enough practice lookr'g for 
strengths. 

In this lesson, it is okay to say what our strength? are 
because we are supposed to. and because we must admit to 
ourselves what our strengths are in order to improve 
ourselves. 
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Lesson 5 



RULE OF THE POSITIVE 



It is against the rule to talk about weaknesses of ourselves 
OR others, or to make fun of anyone in any way because they 

TALK ABOUT WHAT THEY THINK IS GOOD ABOUT THEMSELVES. 

In THESE LESSONS IT IS OKAY TO SAY WHAT OUR STRENGTHS ARE 
BECAUSE IT HELPS US TO IMPROVE OURSELVES, AND WE KNOW THAT 
IT IS AGAINST THE RULE OF THE POSITIVE TO TALK ABOUT OUR 
OWN WEAKNESSES OR FOR ANYONE TO MAKE FUN OF US FOR TELLING 
OUR STRENGTHS. 



80 



101 



Name 
Date 



Lesson 5 

OWN-STRENGTH IDENTIFICATION FORM 

WORKSHEET 



A STRENGTH IS ANYTHING YOU DO WELL. ARE GOOD AT. OR THAT 
IS OF HELP TO SOMEONE. 



Some of my strengths are: 
I 1. 

^ 

i ^ 

r^^ 

77 . 

,_9^ . 

jlOL 

IL 

12, 

15, 

1± 



;i6. 
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OTHER STRENGTH IDENTIFICATION 



Lesson Six 



Concept 

Being able to acknowledge our own strengths and 
strengths of other people is helpful in developing 
our potentialities. 









Performance Objective 

The learner will list one strength he can see 
in at least two other learners . He will not 
list any weaknesses • 





Lesson Time 

60 minutes 



Prerequisite Knowledge 

Knowledge of one's happy times, successes and 
achievements and personal strengths as given in 
Lessons 1 through 5. 



Resources Required 

FOUND WITHIN LESSON 



ACQblRED BY INSTRUCTOR 



Transparency masters: 
The Purpose of Know- 
ing our Own Strengths 

Definitions and Exam- 
ples of Personal 
Strengths 
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Overhead r^^ojector 
Marker 
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RESOURCES REQUIRED (Continued) 



A 



FOUND WITHIN LECSON 



Other Exampl es of 
Strengths That 
People Have 

The Purpose of 
Looking for T 
Strengths in Others 

Worksheets: 

other Examples of 
Strengths That 
People Have 

others Tell my 
Strengths 

Others ' Strengths 

Information sheets: 
Definition and Exam- 
pies of Personal 
Strengths 

Assessment item: 

Product Assessment 
Form 



ACQUIRED BY INSTRUCTOR 



Personal Growth Logbook 

Three-hclQ paper punch 

Prepared list of learners' 
strengths from Lesson 5 



Instructor Preparation Tasks 

Prepare following transparencies: 

1. The Purpose of Knowing "^Our Own Strengths 

2. Definitions and Examples of Personal Strengths 

3. Other Examples of Strengths That People Have 

4. The Purpose of Looking for Strengths in Others 

Duplicate a copy of the following for each Learner: 

1. other Examples of Strengt];is l^at People Have 

2. Others Tell My Strengths 

3 . Others ' Streng hs 

4. Definition and Examples of Personal Strengths 

Diyplicate a copy of the Product Assessment Form for 
the instructor's use. 

Acquire the following items: 

1 . Overhead ^ pro j ector 

2. Marker to write on tj anspareiicies 

3. Personal Growth Loglpoks developed by the 
learneirs in previous lessons. 
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4. Three-^hole paper punch 

5. List of each learneri^' strengths prepared 
by the instructor for Lesson 5 



Instructional Procedures 

INTRODUCTION 

In the previous lesson the learners made a list of per- 
sonal strengths they could see in themselves. 

The purpose of this lesson is to give the learners the 
opportunity to review their own strengths r and then list 
strengths that they can see in other learners* This 
gives them a better awareness of their strengths and 
also gives them practice in identifying strengths in 
otherf. 

Begin the lesson by distributing the Personal Growth Log- 
books. Have the learners report to the class on the 
goals they have set for this day. 

Show the transparency The Purpose of Knowing Our Own 
Strengths. Explain the items on the transparency. Tell 
the learners that in this lesson they will identify 
strengths in themselves and in others. 



TASKS 

Distribute the information sheet Definitions and Examples 
of Personal Strengths and the worksheet Othei Examples 
of Strengths That^ People Have. Show the transparency 
Definitions and Examples of Personal Strengths . 

Read the definition of personal strength and some of the 
examples. Ask the learners for examples that they are 
reminded of by the examples on this transparency. 

Pass ible responses : 

1. To be good at building models 

2. To be good at playing the guitar 

J . To be good at ar ithmet ic ^ 

4 . To be a good whistler 

5. To be good at being quiet 

6. To be a good listener 
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Have the learners fill out their worksheet Other Examples 
of Strengths That People Have as more examples are given. 
As the learners respond with their examples, list them 
on the transparency other Examples of strengths That 
People Have. 

Distribute the worksheet Others Tell My Strengths . The 
learners will write on the left column, "Strengths I 
see in Myself," all the strengths that they can see in 
themselves. 

Distribute the Others' Strengths from, on which you have 
previously placed learners' naunes and the names of three 
other learners for whom they are to list strengths. 
Tell the learners these worksheets will be collected and 
evaluated. Each learner should fill in at least one 
strength that he can see in each of the three people that 
are listed on his worksheet. While the learners are 
doing this, help any learners who are having difficulty. 
The list of strengths of each learner that you prepared 
for the previous lesson will be helpful in seeing that 
each learner's strengths have been listed by at least 
three other learners. Remind the learners to list ONLY 
STRENGTHS AND NOT WEAKNESSES- 

After the learners have completed their worksheet others' 
Strengths , collect the worksheets so that you can review 
the strengths that have been listed by the learners. You 
will evaluate these forms and return them to the learners 
in the next lesson. 

Have the learners put all of their worksheets and infor- 
mation sheets' into their logbook. Then have the learners 
use their Goal Setting and Follow-Up Form from their log- 
books, and write a short-range goal to be completed by 
the next lesson. You might suggest that they could set 
a goal to tell another learner the strengths they see in 
him. 
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SUMMARY 

Show the transparency The Purpose of Looking for Strengths 
in Others, and review the idea that being able to see 
strengths in ourselves and others can help the learners 
develop their own talents and help others to do the same. 

Tell the learners that in the next lesson they are going 
to have the chance to use their imaginations. Explain 
to them that there are some things that are importanc to 
them and some things they would like to do in the future 
Tell them that in the next lesson they will be studying 
their own personal values. 
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SSMENT PkOCEDURES 



OrSCRIPTION 

The othor str ^ngcn::^ worksheet completed by the 
learners duriny the lesson will assess achievement 
of the objective. 

DIRfCTIONS 

Check the others strengths worksheet to see that the 
learner has listed at least one strength for two 
other learners and has not listed any weaknesses. 



KEY 



Instructor's satisfaction 
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Date 



Lesson 6 

ASSESSMENT ITEfl 

PRODUCT ASSESSMENT FORM 
OTHER STRENGTH IDENTIFICATION 

Check to see that the learrer has listed at least one 
strength for at least two other learners and has not 
included any weaknesses . 



NAME 


CHECK HERE IF 
AT LKAST ONE 
STRENGTH IS 
LISTED FOR AT 
LEAST TWO 
OTHER LEARNERS 


COMMENTS 









































































































Lesson 6 

THE PURPOSE OF 
KNOWING OUR OWN STRENGTHS 

Knowing Our Own Strengths: 

Helps us to have more confidence in ourselves 
Helps us to understand ourselves better 
Helps us to set goals to improve ourselves 
Helps us to like ourselves more 
Helps us to be of more value to others 
Helps us learn to do things better 
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Lesson 6 

DEFINITION AND [XAMPLES 
OF PERSONAL STRENGTHS 

A Personal Strength Is: 

Something you do well 

Something you are good at 

Anything about you that is of help 
to others or yourself 

Anything about you that is of value 
to others or yourself 

Some Examples of Strengths That People Have Are: 
Ability to repair things A healthy body 

Pleasant looking 
Good at saving money 
Good at knowing how others 

FEEL 

Able to keep working on a 

JOB 

Good at outdoor activities 
a good dresser 
Know a foreign language 
Daring to take a risk 
a pioneer or adventurer 
a good imagination 
a good sense of humor 



a good piano player 
Helpful to others 
A GOOD student 
a good singer 
Friendly 
Brave 

a good memory ^ 

a good runner 

a good scout 

Kind or considerate 
to others 

a good reader 
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Lesson 6 



OTHER EXAMPLES OF STRENGTHS THAT PEOPLE HAVE 

INSTRUCTIONS: Read th: mgh the sheet Definitions and 
Examples of Personal Stz engths , and write your examples 
in the spaces below. 
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Lesson 6 

THE PURPOSE OF 
LOOKING FOR 
STRENGTHS IN OTHERS 

When You Look For Strengths In Someone Else, and Tell 

Them the Strengths That You See In Them .... 
you understand that person better 
you get better at seeing strengths in yourself 
you help the other person know what their strengths 

ARE 

You HELP THE OTHER PERSON BE ABLE TO IMPROVE HIMSELF 

You HELP THE OTHER PERSON BE ABLE TO DEVELOP HIS 
TALENTS A>ID ABILITIES 

You MAKE THE OTHER PERSON FEEL BETTER ABOUT YOU 

You HELP THE OTHER PERSON HAVE MORE CONFIDENCE IN 
HIMSELF 
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Date 

Lesson 6 



OTHER EXAMPLES OF STRENGTHS THAT PEOPLE HAVE 

WORKSHEET 

INSTRUCTIONS: Read through the sheet Definitions and 
Examples of Personal Strengths , and write your examples 
in the spaces below. 
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Name 
Date 



OTHERS TELL MY STRENGTHS 



Lesson 6 



STRENGTHS I SEE IN MYSELF _ STRFNGTHS OTHERS SFF IN MF 



ERIC 
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Name 



Date 

Lesson 6 

OTHER STRENGTHS 

WORKSHEET 

DIRECTIONS : In the "Name" space above the instructor 
should fill in the name of a learner in his class. In ' 
each of the three "Other Person's Name" spaces below, 
the instructor should fill in the name of three other 
learners so that each learner's name appears on threfe 
other learners' forms. This is done so that each learner 
lists strengths listed by three different learners. 

OTHER PERSON'S NAME ^ 

(Name provided by instructor) 

STRENGTHS I SEE IN 

Other person's name 

1. 

2. 

3. 



OTHER PERSON'S NAME ^ 

(Name provided by instructor) 

STRENGTHS I SEE IN 

Other person's name 

1. 

2. 

3. . 



OTHER PERSON'S NAME ^ , . 

(Name provided by instructor) 

STRENGTHS I SEE IN 

Other person's name 

1. 

2. 
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Lesson 6 



DEFIMITIOil AND [XAMPLES 
OF PERSOIiAL STRENGTHS 

A Personal Strength Is: 



Something you do well 

Something you are good at 

Anything about you that is of help 
to others or yourself 

Anything about you that is of value 
TO others or yourself 



Some Examples of St.rengths 
Ability to repair things 

A GOOD PIANO player 

Helpful to others 
A GOOD student 
A GOOD singer 
Friendly 
Brave 

a good memory 
a good runner 
a good scout 
Kind or considerate 

TO others 

A good reader 



That People Have Are: 

a healthy body 

Pleasant looking 

Good at saving money 

Good at knowing how others 
feel 

Able to keep working on a 

JOB 

Good at outdoor activities 
a good dresser 
Know a foreign language 
Daring to take a risk 

A PIONEER OR adventurer 
A GOOD IMAGINATION 
A GOOD SENSE OF HUMOR 



ERIC 
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PERSONAL VALUE CLARIFICATION 



Lesson Seven 



Concept 



Value clarification helps a person understand himself, 
learn what is important to him, and decide what to do 
with his life. 



Performance Objective 

The learner will list his personal values in 
order of importance to him. 



Lesson Time 

60 minutes 

New Vocabulary 

Personal value - things that you think are important, 

desirable, or worthy in your life 



Prerequisite Knowledge 

Knowledge of one's happy times, successes and achieve- 
ments, goal setting skills, and personal strenghts. 



Resources Requiired - 

FOUND WITHIN LESSON 



Transparency masters: 

1 . Understanding 
Values 

2. Examples of 
Values 

Information sheet: 

Understanding Val ues 

Worksheet : 

Val ues Clarification 

Assessment item: 

Product Assessment 
Form 



ACQUIRED BY INSTRUCTOR 



Overhead projector 
Marker 

Personal Growth Logbooks 
(developed by learners 
in previous lessons) 

Three-hole paper punch 



Instructor Preparation Tasks 

Prepare the following transparencies: 

1. Understanding Values 

2. Examples of Values 

Duplicate one copy of the following items for each 
learner : 

1 . Values Clarification 

2. Understanding Values 

Duplicate a copy of the Product Assessment Form for 
the instructor's use. 

Acquire the following items: 
1* Overhead projector 

2. Marker for use with the transparencies 

3. Personal Growth Logbook (developed by learners 
in previous lessons) 

4. Three-hole 'paper punch 
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Instructional Procedures 



INTRODUCTION 

In the previous lesson the learners identified personal 
strengths in themselves and in others. The purpose of this 
lesson is to introduce the learner to the idea of personal 
value clarification. 

The process of clarifying one's values is of great importance 
in developing potantiadities. The values identified in this 
lesson will help the learners to set long-range goals in the 
next lesson. 

Begin the lesson by distributing the Personal Growth Logbooks 
and having the goal follow-up on hand. Have the learners 
get their "Goal Setting and Follow-up" Form from their log- 
books, fill it out, and report to the class orv their goals 
they have set for this day. 

Distribute the information sheet Understanding Values and 
show the transparency understanding values. 

Define persional values as what you think is important, 
desirable, or worthy in your life. Use the transparency 
Examples of Values to help the learners understand the term 
values. 

Ask the learners to give you seme examples of values. 
Desired responses : 

i- you might value being on a baseball team. 

2. You might value wearing nice clothes and looking nice. 

J. You might value building a secret hideout. 

4. You might value being kind to people and being friendl 
to them. 

5. you might value being in the school band. 

6. You might value your hobby of building models. 

7. You might value going fishing or hunting. 

After the learners have had the opportunity to respond, tell ' 
them that in today lesson they will be trying to think of 
some of their own values. 



TASKS , 

Tell the learners that it is helpful for them to try to 
identify their values because this helps them to learn more 
about themselves and to help them to live their lives better. 
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Distribute the worksheet Values Clarification and have 
the learners complete it* 

While the learners are working on the values clarification 
worksheet the instructor should help any learners wha are 
having difficulty. 

After the learners have had time to complete their worksheets, 
share with the learners your values that you listed on your 
worksheet. Tell the class your values, then ask for volunteers 
to share some of their values with the class. 

Explain that the following rule applies: Rule: Any learner 
who does not want to publicly talk about his values has the 
right to say, "I pass." 

\ 



SUMMARY 

Show the transparency understanding values and review it 
with the learners. Ask for definitions of the term personal 
values and more examples that they can give after completing 
the worksheet. 

Ask the learners to put their values Clarification worksheet 
in their logbook and get out the Goal Setting Form to set 
a goal to be achieved by the next lesson. 

Tell the learners that in the next lesson they will learn 
a method to set long-range goals, and thus begin to do 
something to take action on their personal values. 



Assessment Procedures 



DESCRIPTION 

The Values Clarification worksheet completed by the 
learners during the lesson will assess achievement of 
the objective. 
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Assessment Procedures 



DIRECTIONS 

Check to see that the learner has listed more than oi 
of his personal values in the order of importance to 
him. 



KEY 

Instructor's satisfaction 
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Date 



Lesson 7 

ASSESSMENT ITEM 

PRODUCT ASSESSMENT FORM 
PERSONAL VALUE CLARIFICATION 

Check to see that the learner has listed more than one 
of his personal values and in the order of importance 
to him. 



.NAME 


CHECK HERE 
IF PERSONAL 
VALUES ARE 
LISTED 


COMMENTS 
























\ 
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Lesson 7 



UNDERSTANDING VALUES 

INFORMATION SHEET 



Your values are what you think is important/ desirable/ 
OR worthy in life. 

Values show how you want to live your life, what you want 

to DO IN YOUR LIFE. 

Values determine what kind of person. you want to be. 

Values determine what you would like to have or to owN/ where 
you would like to live/ who you would like to marry^ etc- 



EXAMPLES OF VALUES " 

You MIGHT VALUE BEING STRONG/ RUNNING FAST/ PLAYING THE 
PIANO/ ABLE TO DO KARATE/ ETC. 

KiOU MIGHT VALUE HAVING GOOD HEALTH/ FEELING GOOD/ BEING 
HAPPY. 

You Mi GMT VALUE HAVING A GOOD FRIEND/ OR SEVERAL FRIENDS. 

You MIGHT VALUE CERTAIN' CAREERS SUCH AS BEING A PILOT/ OR 
DOCTOR/ OR BRICKLAYER/ OR HOUSEBUILDER . / 

You MIGHT VALUE BEING IN BUSINESS FOR/YOURSELF/ BEING YOUR 
OWN BOSS. / 

/ f. 

You MIGHT VALUE HAVING SOME THINGS/LIKEI LOTS OF MONEY/ 
A TEN SPEED BICYCLE/ A BIG CAR. / 

You MIGHT VALUE BEING ABUE TO l^ORK INDOORS/ OR OUTDOORS/ 
OR WITH PEOPLE/ OR ALONE. 

You MIGHT VALUE LIVING IN A BEAUTIFUL PLACE. 

You MIGHT VALUE BEING ABLE TO HELP OTHER PEOPLE LIKE WORKING 
IN A HOSPITAL. 

You MIGHT VALUE BEING SOMETHING LIKE: CLASS PRESIDENT/ CLASS 
SECRETARY/ OR CLUB PRESIDENT. 

You MIGHT VALUE SOMETl/iNG LIKE!,. BEING HONEST/ BEING DEPEND- 
ABLE/ NOT CAUSING TROUBLE/ BEING HELPFUL TO PEOPLE. 
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Lesson 7 

\ 

UNDERSTANDING VALUES ^ 
information sheet 

Your values are what you think is important, desirable/ 
or worthy in your life. 

Values show how you want to live your life, what you want 
to do in your life-. 

Values determine what kind of person you want to be. 
Values determine what you would like to have or to own, 

WHERE YOU WOULD LIKE TO LIVE/ WHO YOU WOULD LIKE TO 
MARRY. ETC. 
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Lesson 7 



EXAMPLES OF VALUES 



You MIGHT VALUE BEING STRONG^ RUNNING FAST> PLAYING THE 
PIANO> PERFORMING. KARATE^ ETC. 

You MIGHT VALUE HAVING GOOD HEALTH^ FEELING GOOD^ BEING 
HAPPY 

You MIGHT VALUE HAVING A GOOD FRIEND OR SEVERAL FRIENDS 

You MIGHT VALUE CERTAIN CAREERS SUCH AS BEING A PILOT^ 
DOCTOR^ BRICKLAYER^ OR HOUSEBUILDER 

You MIGHT VALUE BEING IN BUSINESS FOR YOURSELF; BEING 
YOUR OWN BOSS 

You MIGHT VALUE HAVING SOME THINGS, SUCH AS MONEY, A 
• TEN SPEED BICYCLE, OR A^BIG CAR • 

You MIGHT VALUE BEING ABLE TO WORK INDOORS, OUTDOORS, 
WITH PEOPLE, OR ALONE 

You MIGHT VALUE LIVING IN A BEAUTIFUL PLACE 

You MIGHT VALUE BEING ABLE TO HELP OTHER PEOPLE. LIKE 
WORKING IN A HOSPITAL 

You MIGHT VALUE BEING SOMETHING, SUCH AS CLASS PRESIDENT, 
CLASS SECRETARY, OR CLUB PRESIDENT 

You MIGHT VALUE SOMETHING, SUCH AS: BEING HONEST, BEING 
DEPENDABLE, BEING GOOD, BEING HELPFUL TO PEOPLE 
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NAME_ 
DATE 



Lesson 7 

VALUES clarification: 

WORKSHEET 



"•rji^ following (Questions are meant to help you decide 
what some .of your personal values are: 

1. What three thing would you like your friends to 
say about ybu? 



a^ 
c . 



If you had only three wishes^ what would you wish? 

\ 

a ^ 

b, ^ ^ 



b. 
c. 

.d. 



3. Tell five things that would describe a perfect place 
in which to live. 



4. What are any five things you would like to own? 

a . 2_ 

b. 

c . 



VALUES CLARIFICATION WORKSHEET 
(CONTINUED) 



Lesson 7 



d. 



e. 

5. What makes you happiest? 



6. What makes you saddest? 



7. Haw would you spend $100 in the next two months? 



8. Which of the answers to items 1-7 is the most impor- 
tant thing that you want to have, to do, or to be. 
This is your number one value. 



9. Which of the answers you have listed in questions 
1 through 7 is the second most important thing that 
you want to have, to do, or to be. This is your 
number two value. 



10 • Now repeat as many more values as you can. List your 
number three value, number four value, etc. 
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LONG-RANGE GOAL SETTING 



Lesson Eight 



Concepts 

A goal which must be broken down into two or more short- 
ran^e goals is considered a long-range goal. 

Long-range goal setting can help a person develop his 
potentialities • 



Performance Objective 

The^ learner will write personal long-range goals 
each of which has the following characteristics : 

1. States specifically what the learner 
wants to have, to do, or to be. 

2. States a definite ,time the goal will be 
achieved. 

3. States in terms of his own values, satis- 
factions, or strengths . 



Lesson Time 

60 minutes 



New Vocabulary 

Long-Range Goal - a goal which must be broken down into 

short-range goals before it can be 
accomplished 
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Prerequisite L;owledge 

Knowledge of short-range goal setting, and lists of 
happy times* successes and achievements, personal 
values, and strengths". 



Resources Required 



FOUND WITHIN LESSON ACQUIRED BY INSTRUCTOR 



Transparency roasters: 


Overhead projector 


2 * Understanding Long^Range 




Goals 


Marker 


2. Examples of Long^Range 




Goals 


Personal Growth Logbook 


3. Long**Range or Short^ 




Range? 


Three-^hole paper punch 


Worksheet : 




Long^Range Goal Setting 




Assessment item: 




Product Assessment Item 





Instructor Preparation Tasks 

Write down one or more long-range goals that you would 
like to do. 

Prepare the following transparencies: 

1 • Understanding Long^^Range Goals 
2. Examples of Long^Range GoMls 
J. Long-'Range or Short^Range? 

Duplicate a dopy of Long-^Range Goals Setting for each 
learner. 

Duplicate a copy of the Product Assessment Form for 

the instructor's use. 
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Acquire the following items: 

1. Overhead projector 

2. Marker for use with the transparencies 

3. Personal Growth Logbook (developed in previous 

lessons) 

4. Three-hole paper punch 

Instructional Procedures 

INTRODUCTION 



In the previous lesson the learners identified items that wrre 
most important to them and listed their most important person-* 
al values. 

The purpose of this lesson is to give the learners the oppor- 
tunity to review all of the information they have developed in 
their Personal Growth Logbooks and to use this iiiformation to 
set long-range goals. 

Distribute the Personal Growth Logbooks and have the goal follow 
up as usual. Have the learners get their Goal Setting and 
Follow-up Form from their logbooks. Complete the %iorksheet and 
report to the class on the goals they have set for this day. 

Introduce the lesson by showing the transparency understanding 
Long-'Range Goals. Define a long-range goal as any goal vAiich 
•must be broken down into short-range goals before it can be 
achieved. Remind the learners that a short-range goal is 
ALWAYS sOTiething one wants to do. However, a long-range goal 
can also be something you want to have, or to be, or to do. 

Show the transparency Example of Long-Range Goals and use it to 
illustrate the idea that the long-range goal, such as own a 
ten-speed bike by September 1, is scHnething a person^ wants to 
own, and is, therefore, a long-rango goal. Point out that the 
long-range goal can be broken down into several short-range 
goals. That is, there are several things that the person 
might do in order to accomplish the long-range goal of ovming 
a bicycTe. Use the transparency understanding Long^Range Goals 
and Examples of Long^Range Goals to emphasize that if a goal 
is too large to be completed in a week or so, then it is a 
long-range goal. Also if a goal is something that you want to 
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be (such as stronger) , or to have (such as a bicycle) then it 
IS a long-range goal* 

Ask the learners to tell you examples o£ other short«*range 
goals that might be set to help achieve the long-range goal 
of owning a ten-speed bicycle. 

Possible responses : * 

1. Deliver newspapers 

2. Mow lawns 

3. Take out trash for people in the neighborhood 

4. Enter a contest 

Show the overhead Long-Range or Short-Range? , and have the 
learners tell whether each statement is a long-range or short- 
rcuige goal. The key to deciding on each statement is: "Must 
this goal be broken down into short-range goals in order to 
be achieved?" If the answer is "yesr" then it is a long-range 
goal . 

Desired responses : 

1. "To play at Sue's house tomorrow This is a short-* 
range goal. It could be done without setting long- 
range goals • 

2. "To ride to Aaron's house and play basketball." This 
is a short-range goal assuming that one does not need 
to set other short-range goals prior to riding to 
Aaron's house » * 

3. To own a ten-speed bike by September I." This is a 
long-range goal since there are several things that 
would need to be done prior to getting the bike. 

4. ''To have more friends by the end of the semester .'^ 
This is a long-range goal since there would be sever- 
al short-range goals that would need to be set before 
this goal could be accomplished . 

5. To tell my mother Z appreciate what she does for me." 
This is a short-range goal assuming that the persons 
mother is nearby or that other short-range goals do 
not need to be accomplished before doing this* 

6. To be in the school play." This is a long-range 
goal since short-rangfi goals such as talking to the 
necessary people^ learning parts, rehearsing , prac- 
ticing for certain parts, etc., would have to be ac- 
complished first. 
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7. "To hike to White Mountain by noon Saturday .'^ This 
may either be a lony-range or a short-range goal de- 
pending- on what must be done prior to going. It 
might also depend on how high White Mountain is and 
other similar factors. 

8. "To condition myslef to do ten chin-ups This may 
either be a short-range or a long-range goal. It 
could depend on how many chin-ups he can do now. If 
he can do ten chin-ups now, no short-range goal 
should need to be set. However, if he can only do 
one chin-up now, he may have to set several short^ 
range goals before he can achieve the long-range goal 
of doing ten chin-ups * 

Tell the learners that today they will be able to set some 
long-range goals that can help them to do what they want to 
with their lives and can help them to develop their poten-' 
tialities. 

Distribute the Long- Range Goal Setting Form, and have the 
learners look through their logbook to remind themselves of 
their happy times, successes, achievoaaents, strengths, and 
their personal values • Remind them that all of these lists 
should give th&ax ideas as to possible long-range goals they 
might set. For example if they had a "happy time" of spend- 
ing a summer at their grandfather's house, perhaps they can 
set that as their long-range goal. Write as many short- • 
range goals as they can think of in order to accomplish their 
long-range goal. 

While the learners are conqpleting their forms, provide assis- 
tance to any learner who is having difficulty. 

After the learners have completed one or more goals, ask for 
volunteers to share their long- and short-range goals with 
the class. Remind the learne:-s that the rule of "I Pass" 
still holds for anyone who does not want to share his goals 
with the class. 



SUttiARY 

Review with the learners the idea that writing down their 
happy times, successes and achievements, their strenghts, 
others' strengths, personal values and setting long- and 
short-range goals, all help them develop their talents and 
abilities and, therefore, accomplish what they want to with 
their lives. 
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\ 

Emphasize to the learners for encouragement to continue in 
their efforts at developing their potentialities. Ask the 
learners to tell you ways that they can keep trying to devel- 
op their potential. As they give their responses, list tnem 
on the transparency Long-Range or Short-Range? 

Possible responses: 

1. Keep setting your short-grange goals* 

2. Keep writing down your successes and s^trengtbs in 
your logbooks 

3* Put pictures and other mementos in your logbook to 
remind you of your potentialities • 
^ 4. Have a friend or your parents remind you to look 

^ at your logbook and to set goals on a regualr basis • 

5* . Ask your instructor to continue having goal follow^ 
% - ups for you» 

I 6. ' Arrange with a friend to work with you to keep up 

j ; your logbook and set goals • 

iTell the learners that if they can learn to set )x>th short- 
jand long-range goals, and keep trying to find out their ^ 
jpotentiapiities, that they will be doing something that most 
jadults have never heard of. Tell them that by learning to 
iset goals now that theyvwill have a much better chance o£ 
^setting goals when they \:e an adult. 

^courage the learners to do all they can to keep setting 
goals an4 offer any assistance to them. 



Assessment Procedures 

DESCRIPTION 

The Long-Range Goal Setting Form completed by the learners 
during the lesson will assess achievement of the objective. 

i 

D IRECTIONS 

— — 1 ■ 

J 

The instructor will use the following criteria to assess 
the iong-range goals set by the learner: 

1. The goal should state specifically what the learner 
Wants to have, to do* or to be. 
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2. The goal should state a definite time it will be 
achieved . 

3. The goal should be stated in terms of the learner 
own values, satisfactions, or strengths. 



KEY 

Instructor * s satisfaction 
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Date 



Lesson 8 



ASSESSMENT ITEM 

PRODUCT ASSESSMENT FORM 

LONG-RANGE GOAL SETTING CHECKLIST FOR THE INSTRUCTOR 
Each goal should be checked for the following criteria: 

1. The goal should state specifically what the learner 
%iants to have, to do, or to be. 

2. The goal should state a definite time it will be 
achieved • 

3. The goal should be stated in terms of the learner's 
own values, satisfactions, or strengths. 




CHECK HERE 
LONG-RAIjiGE 
lALS ARE LISTED 
SATISFACTORILY 



COMMENTS 



ERIC 
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Lesson 8 



UNDERSTANDING LONG-RANGE GOALS 

A LONG-RANGE GOAL IS ANY GOAL WHICH MUST BE BROKEN DOWN INTO 
SHORT-RANGE GOALS BEFORE IT CAN BE ACHIEVED. 

If there are some things you must m before you can achieve 
A goal> then that goal is a long-range goal. 

In order to accomplish a long-range goal^ you need to work 
toward it by setting several short-range goals. 

A long-range goal is anything that you 'want to have^ to Dd> 
or to be; while a short-range goal is something you want to 
do in order to accomplish a long-range goal. 
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Lesson 8 



EXAMPLES OF LONG-RANGE GOALS 
Long-range goal: • to own a ten-speed bike by September 1. 



SHORT-RANGE GOAL 

1. Ask scxne people for a job. 

2. Go look, at some ten -speed 
bikes • 

3. Ask my dad for jobs to earn 
money. 

4. Ask my neighbors if I can' 
do something for ' th^t to 
earn money. 

5. ' Ask my parents for ideas on 

how to make money for my 
bike . 

6. Save the money I earn. 



7. Ask my parents if I can 

sell my o^d model airplanes, 
wagon, radio, and toys. 



HOW MUCH OR HOW MANY 

At least five people 

Check price at two 
stores 

Ask for at least 
an hoiir job. 

See ten neighbors 



Get at least three 
ideas as possible 



Save at least 80 
percent of every 
dollar.. 

Set price and de- 
cide what to sell 



DONE BY WHEN 
Saturday night 
Next week 

Tonight 

July 10 

This afternoon 



In time to buy 
my bike as soon 
as possible 



Today 



long-range goal: to be in the school play. 

SHORT-RANGE GOAL HOW MUCH OR HOW MANY 

1, Talk to the instructor Get as many names as 
to find out who to see possible, 
about the play. 



2. See other people who 
could help me get in 
the play. 

3. Get a copy of the 
script of the play 

4. Read the Play 



See people instructor 
suggests 



Get one copy 
Read entire play 



DONE BY WHEN 
Today 

Tomorrow 

Next Friday 
March 1 
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Lesson 8 

LONG-RANGE OR SHORT-RANGE? 



If a goal must be broken down into short-range goals in order 

TO achieve it, 'THEN IT IS A LONG-RANGE GOAL, 



TELL whether each OF THE FOLLOWING IS A SHORT-RANGEy OR LONG" 
.RANGE GOAL, 

To PLAY AT Sue's house tomorrow. 

f ' '■ 

To RIDE MY BIKE TO AaRON's HOUSE AND PLAY BASKETBALL. 

To own a TEN-SPEED BIKE BY SEPTEMBER 1, 

To have more F I RENDS BY THE END OF THIS SEMESTER. 

To TELL MY MOTHER THAT I APPRECIATE THE GOOD THINGS SHE 
DOES FOR ME. 

To BE IN THE SCHOOL PLAY THIS YEAR. 

To HIKE ALL THE WAY UP WhITE MOUNTAIN BY NOON SATURDAY. 
To BE ABLE TO DO TEN CHIN-UPS BY MaY 1. , 
To LEARN TO PAINT WITH OIL PAINTS. 
To BE STRONGER. 

To GET BETTER GRADES IN SCHOOL, 

To DO FIVE PROBLEMS IN MY ARITHMETIC BOOK BY TOMORROW NIGHT. 
To BUILD A TREE HOUSE. 

To GO TO MY> UNCLES AND GET ALL THE WOOD FOR THE TREE HOUSE. 
To NOT FIGHT WITH MY BROTHER. 
To LEARN TO PLAY THE PIANO, 
To PRACTICE THE PIANO FOR 20 MINUTES, 
To WAX THE CAR, 
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